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Uvodnik

Mednarodni simpozijUme t no st & Besadapodolaejin podoba besede, ki je potekal

med 10. in 12. majem 2018 v Slovenskem gl edal.
SLOGI, Drugtvo Zapik in Drugtvo kamigibaj Sl oveni
Univerze na Primorskem, Akademijo za gl edal i gl e, radi o, film ir
Ljubljani, Oddel kom za azijske gtudij e Filozo

vel eposl anigtvom Japonske v Sloveniji

Na simpoziiu s mo se posvetild: fenomenu Kkami Zacijd ia | gl ed
globalizacije omogol ao awnt enrtded mime ehp Ml pi ksavcd lj o d e
neposrednem soolenju z gledal cem. V sodobnem, g
kami gpbapj a mognost zani mive anal ogne, kreati:
komuni kacij e. Kot izvorna japonska umetnigka f ol
razlilne vsebinske in oblikovne interpretaciije.
zastavlja tudi Gtneevill @ma uvtpy amgjaal @ae nynjakorre mv e | t u
raziskovalcem z razlilnih podrol ]

Gl ede na povezovanje rapbvéemahihemajkhbilwimipzijpade o] i
razdeljen v gtirSkiopMs &dmenhsabet skBkoplgi Kamiagi baj i n
nNj egove mo gabm gastij v pedagogikip socialni intervenciji in v terapiji, Sklop Il

Kami gi baj kot komuni k aio$kjoglVi Ka mij gighhaje lkaptl.i kel §r

Simpozi j je vkl jul eval Aktvrohesnpredswtngg, © @d simpazijus pev k o
sodel oval o gestindvajset ,ndketérigpripgevkicse hili plipcadjenis Kk i n n
vV soavtorstvu. Od tega je bilo dvanajst aktiwvnil
(gest iz Japonske, dva iz |20 ,i Kap@adedemMemki jBe
Gpanije), dva sta sodelovala pri predstavituvi (1
pripravi prispevka brez predstavitve (Gvica), g
predstavitve, zgolj s poslanimi prispevkii zunanj e sodelovanje (trije i
Ukrajine). Z obiskom je simpozi|j pol astila tudi

mednarodne zveze kamilgAJhaja na Japonskem

V velnmneprogramusi mpozija je zaagiorgaoadj aperestr opktaenk ¢gi
Mednar odna k a ftegnatibnaljKamiskibaii Open), kami gi baj predst ave
in nolno dogajanje s kamigi baj predstavami za o
predstave odigrali tudi v Piranu, Hrasto v | j a h, Gk ocj aanBiedu. Ban @med u i n
zaletkom mednarodnega svVsn@olzoyanglki proa @gtajd n t knami
k a mi ¢gCelmtag dbgajanjejebilopr azni k kami gi baj aa208Bopendjugi

vedno bolj priljublieni pr ak s i kami gi baj gledali gl a i n ge L
festival skemu kami izlpoojstdegpjpapem. di al oga med r
i nterpretaciijami kulturne dedi gl ine Hpveopskega bi | S i
leta kulturne dedi gl.Hke a20218 e mednar odni Ssimpozi j zdr u
razlilnikelindr d@®@wvieh tudi razlilnih profilov (aka
pedagogi , dramatur gi ée) . Tako je sdenpobmri mognesdss

uporabe kamigibaj a.




Prejete prispevke smo zbrali in jih predstavljamo v tem zborniku. Spremljajo jih prejeti
povzet ki in biografije, K i so zaradi do!l ol il n
objavljeni tudi v slovenskem jeziku. Prisp e v k i so objavljeni v angl egl
simpozija, in vsebinsko ter formalnot a k d¢at so jih posredovali avtorji i v prejetem obsegu,
vsebini, navedbi slikovnega gradiva, prevodu, lekturi in korekturi avtorja oziroma njegovi

zagotovitvi prevoda . |l zjemoma zbornik vkljuluje en prispe
hrvagkem | ezi kpaneposredovank Iprispevkevijtee prispevkov, ki so bili izbrani
za objavo v znanstveni Reviji za teorijo scenskih umetnosti Amfiteateri r evi j a efjay vkl j u

MLA International Bibliography (Directory of Periodicals). Prispevki v zborniku
po abecednem vrstnem redu priimkov avtorjev.

S spletno izdajo tega zbornika in z § eobjavljenimi video posnetkigel i mo zbrana dog
mednarodnega simpozija pr edat i |l im ¢gir gemu kot moyda tudi aak o z a
poznej §o nadgradnjo znanja vseh, ki j ibdy koppev e zuj e

omenjeno zgoraj, sredi leta 2019 nadgradila tudi posebna tematska izdaja Revije za teorijo
scenskih umetnosti Amfiteater z izbranimi znanstvenimi prispevki.

Lepo vabljeni k branju!


https://video.arnes.si/portal/advanced-search.zul?keywords=art%20of%20kamishibai&category=theatre

Preface

The International Symposium The Art of Kamishibai: The Word of the Image and the Image
of the Word took place between 10 and 12 May at the Slovenian Theatre Institute and was
organized by the Slovenian Theatre Institute, Zapik Association, and Kamishibai Association
of Slovenia in cooperation with the Faculty of Education of University of Primorska, the
Academy of Theatre, Radio, Film and Television of University of Ljubljana, the Department of
Asian Studies at the Faculty of Arts of University of Ljubljana and the Embassy of Japan.

In the course of the international symposium The Art of Kamishibai: The Word of the Image
and the Image of the Word we dedicated ourselves to the phenomenon of kamishibai
theatre, which enables authentic communication and the possibility of realizing artistic
freedom in direct confrontation with the spectator in the time of digitalization and
globalization. In this contemporary, world, kamishibai i the telling of stories alongside images
on a small wooden stage i offers the possibility for compelling analogue, creative, artistic,
and interpersonal communication. As an original Japanese artistic form, kamishibai gains
various content and formal interpretations in different cultural contexts. Its minimalistic and
syncretic form also poses a number of questions 7 not only for creators, but also for
professionals and researchers from a variety of fields.

The international symposium consisted of four substantive sections, according to the
intersection of various thematic fields connected to kamishibai: Section | i The Art of
Kamishibai, Section Il 7 Kamishibai and its Possibilities for Personal Growth in Education,
Social Intervention and Therapy, Section Ill T Kamishibai as Communication and its
Applications, and Section IV i Kamishibai as Cross-Cultural Encounter. The symposium
included twenty-seven contributions. Twenty-six speakers actively participated at the
symposium with a contribution T some of the contributions were also prepared with a co-
author. Twelve speakers were local (Slovenian) and fourteen were international (six from
Japan or of Japanese origin, two from the USA, and one from Belgium, Italy, Canada,
Germany, Serbia, and Spain each). Additionally, two participants cooperated at two
presentations (one from Japan and one from Spain) and one co-author participated at the
preparation of one presentation (from Switzerland). Four international participants
cooperated at the symposium with a contribution without a presentation 7 external
participation (three from Croatia and one from Ukraine). The symposium was also honored
by the attendance of an eminent eleven-member delegation from IKAJA, the International
Kamishibai Association of Japan.

For the general audience, varied kamishibai events were organized alongside and within the
international symposium: International Kamishibai Open with kamishibai performances for
kids and an evening program with kamishibai performances for adults. The participants of the
symposium also presented performances in other Slovenian towns: Piran, Hrastovlje,
Gk oci j anand BMed.aMm nation-wide Slovenian marathon of kamishibai called Play
Kamishibai! (Zai gr aj knwaswrggnizdd dhe day before the symposium. All the events
were a celebration of kamishibai in Slovenia, accompanying the increasingly popular practice
of kamishibai theatre and the already established annual summer kamishibai festival events.




The aspect of establishing a dialogue between different cultures and interpretations of
cultural heritage also included the international symposium in the set of anniversaries
marking the European Year of Cultural Heritage 2018. Simultaneously the international
symposium also united kamishibai practitioners not only from various countries and
continents, but also from various profiles (academics, teachers, visual artists, pedagogues,
dr amat ur ges ¢é)the sympasiont ptesemtgd different practice, approaches, and
options for the application of kamishibai.

We collected the received contributions in the present proceedings. The contributions are
accompanied with abstracts and biographies also published in Slovenian following the
provisions of the Public Use of the Slovene Language Act. The contributions are published in
English 17 the working language of the international symposium 17 as received from the
authors, regarding the extent, substance, formal arrangements, references to images
included, translation, and proofreading provided by the author. The only exception is one
contribution provided in Croatian only. The articles collected in the proceedings do not
include contributions that the authors did not provide or the contributions selected to be
published in Amfiteater, the scientific Journal of Performing Arts Theory, included in MLA
International Bibliography (Directory of Periodicals). The contributions are arranged in the
present proceedings in the alphabetical order of the authorsésurnames.

With the online edition of these proceedings and the already published videos of the
symposium, we wish to disseminate the collected findings of the international symposium as
broadly as possible, both to build the foundations and to upgrade the knowledge of everyone
working with kamishibai. As mentioned above, the proceedings will also be complemented in
mid-2019 with selected scientific articles in a special thematic number of the Amfiteater
journal.

Enjoy your reading!
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znal il ppstvl al nosti

14.007 14.20 Odmor za kavo
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prostoru: Dr amat ur g k iumginosikamidg inkaa | gl edaligl a

14501 15.10Ger har d Kamggr baj i n njeduwov transformati vni

15.1071 15.30 Silva Karim: Likovno formalni pristopi ter tehnike pri oblikovanju ilustracij za
kami gi baj
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petek, 11. maj 2018

Sklopll.. Kami gi baj in njegove mognosti pri osebni ra
v terapiji
moderatorka: Jelena Sitar Cvetko

9.007 9.30 Uvodno predavanje sklopa: Etsuko Nozaka: Ra z v 0 | zdrudgenja | KAJA:
mirno drughbo

9.30i 9.50 Robert Eisenstadt: Ka mi gi b aj v Amer i ki

9.50i10.10Vid Sever:1 nt er akt i vni kami gi baj

10.1071 10.40 Odmor za kavo

10.401 11.00 Maki Nakaya Sommet (in Moritz Sommet): Pr i r edba kami gi baja v i
orodje za reprodukcijsko zdravije v Indiji




11.00i 11.20Nat a g a K o n c Kdbesede nzletiotiztkletke
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11.4071 11.55 Vmesna razprava

11.55i 14.00 Odmor za kosilo
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14.00114.20 Car men Al damaDediam®@rezn: kami gi baj a. Magi j
pripovedovanja zgodb s kamigibajem

14.20i114.40 J o v a n k aK almiigli:b aj in mognost.i Zaveddlims tpnrii
predgolskih otrocih

14.407 15.00 Tatjana Rupnik Hladnik: K a mi §ii pbt & g$vet tujih jezikov

15.001 15.30 Razprava
19. 30 Mednarodna kami gi baj revija

22. 00 Nol niik apnrioggirbsamp za odr asl e

sobota, 12. maj 2018

Sklop lll.. Kami gi baj kot komuni kacija in njegove aplik:
moderator: Umberto Giovannini
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12.10i 14.00 Odmor za kosilo
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primerjava francoskega in japonskegak ami_gi baj a

15.107 15.25 Kratek odmor za kavo

15.251 15.45 Sharalyn Orbaugh: Upr i zar | anj e pr o v@ppaski getnajstidkna mi g i b a

vojni

15.451 16.05 Nagisa Moritoki: Ka mi_gi b a | na Japonskem in v tujin
perspektiva prihodnosti

16.0571 16.35 Razprava
16.351 16.45 Kratek odmor za kavo
16.45i17.15Zakljul na razpr ava

19. 30 Kami gi baj predstave

Zunanje sodelovanje:

Hi cel a Il von i n Eman wRalzar 0o Z a vearrpead i Rea k infe:d predst
kami gi baj

TeaTer ez a Schrditenw K& mi_gii nboavj i narati vni kont ekst wustn
predgol ski mi otroki

Jevgenija Karpenko: Umet nost kami gibaja kot i zobrageval nc:
poul evanju tungdwnij egdlkiovv vUkorsaj i ni




Programme of the Symposium

Thursday, 10 May 2018

13.001 13.30 Official Opening: Mojca Jan Zoran, Director of the Slovenian Theatre Institute,
Kei ko Furut a, Counsell or at the Embassy of Japa
General of the Creativity Directorate at the Ministry of Culture of Republic of Slovenia

13.301 14.00 Introductory Lecture: Kamishibai i its Key Features and Appeal by Kyoko
Sakai, representative of the International Kamishibai Association of Japan i IKAJA (in
cooperation with Hina Nagase)

14.0071 14.20 Coffee Break

Section I: The Art of Kamishibai
moderated by Tara M. McGowan

14.207 14.50 Introductory Lecture of the Section: Beyond Borders in Confined Space:
Dramaturgical Perspective on the Art of Kamishibai Theatre by Jelena Sitar Cvetko

14.5071 15.10 Kamishibai and its Spirit of Transformation by GerhardJ 2 g e r

15.1071 15.30 Artistic Formal Aspects, Styles and Techniques in Designing Kamishibai
Illustrations by Silva Karim

15.307 16.00 Discussion

Friday, 11 May 2018

Section [I: Kamishibai and its Possibilities for Personal Growth, in Education, Social
Intervention and Therapy
moderated by Jelena Sitar Cvetko

09.007 9.30 Introductory Lecture of the Section: The Development of IKAJA: Kamishibai for a
Peaceful Society by Etsuko Nozaka

09.3071 9.50 Kamishibai in America by Robert Eisenstadt

09.5071 10.10 An Interactive Kamishibai by Vid Sever

10.107 10.40 Coffee Break

10.4071 11.00 An Adaptation of Kamishibai as an Educational Kit for Reproductive Health in
India by Maki Nakaya Sommet (and Moritz Sommet)




11.007 11.20 When Words Take Off fromthe Cageby Nat aga Konc Lorenzuttdi

11.207 11.40 Kamishibai and the Development of Expressive Competences in Persons with
Intellectual Disability by Aksinja Kermauner, Jerca Cvetko and Jure Engelsberger

11.4071 11.55 Interim Discussion

11.557 14.00 Lunch Break

Section Il: Kamishibai and its Possibilities for Personal Growth, in Education, Social
Intervention and Therapy (continued)

moderated by Etsuko Nozaka

14.007 14.20 Kamishibai Workshop. The Magic of Creating and Telling Stories with
Kamishibpaiby Car men Al dama Ji m®nez

14.207 14.40 Creativity of Kamishibai and its Possibilites in Integrative Approach to the
Development of Skills in Preschool Childrenby Jovanka Ul il

14.4071 15.00 Kamishibai i a Way into the World of Foreign Languages by Tatjana Rupnik
Hladnik

15.0071 15.30 Discussion
19.30 International Kamishibai Open

22.00 Night Show i Kamishibai for Adults

Saturay, 12 May 2018

Section lll: Kamishibai as Communication and its Applications
moderated by Umberto Giovannini

9.00i 9.30 Introductory Lecture of the Section: Merging Languages: lllustration and
Kamishibai by Umberto Giovannini

9301950 How t o Use and Present Gl asser6s Choice Thi
with the Aid of Kamishibai (Chicken By Choice: Glasser Theory In Kamishibai) by Fulvia
Grbac

9.50i1 10.10 Kamishibai i The Stage for Imagination - Looking and Seeing with Voices and
Drawings by lgor Likar

10.107 10.40 Coffee Break

10.40i111.00Ka mi s hi bai and Ant ibgBokGl&bani | dr ends Books




11.007 11.20 Kamishibai in Dialect: Aiming to Inherit the Hachijojima Dialect Endangered by
Extinction by Yosuke Miki

11.20i11.40 i Beneath the | nvi s ai Bfee3.1C IBetwednoDisastéraRmsk s hi b
Reduction and Memorialization by Julia Gerster

11.4071 12.10 Discussion
12.107 14.00 Lunch Break

Section IV: Kamishibai as Cross-Cultural Encounter
moderated by Igor Cvetko

14.0071 14.30 Introductory Lecture of the Section: Time Travels with Kamishibai: Exploring the
Global Appeal of a Magical Moving Medium by Tara M. McGowan

14.3071 14.50 Kamishibai in the Light of Cultural Anthropology by Igor Cvetko

14.5071 15.10 How is the Kamishibai Accepted in French Popular Culture? Cultural
Comparison of French Kamishibai and Japanese Kamishibai by Yuiko Tsuno

15.107 15.25 Short Coffee Break

15.25i 15.45 Performing Pr opaganda. Kami s hi b¥Year Warrby Sharaglya n 6 s Fi
Orbaugh

15.45i 16.05 Kamishibai in Japan and Abroad: History, Transition and Future Perspective by
Nagisa Moritoki

16.05i 16.35 Discussion
16.35i 16.45 Short Coffee Break
16.45i 17.15 Final Discussion

19.30 Kamishibai Performances

External Participation:

The Development of Empathy during a Performance of Kamishibai Theatre by Hicela lvon
and Emanuela Zavoreo Rakil

Kamishibai - a New Narrative Context of Oral Literature in Working with Children of
Preschool Age by Tea-Ter eza Vi dovi | Schreiber

The Art of Kamishibai as an Educational Cognitive Technology in FLT in Primary School in
Ukraine by Yevgeniya Karpenko




Prispevki po abcednem vrstem redu priimkov avtorjev /
Contributions in the Alphabetical Order of the Authors' Surnames




Del avni ca kMagijagstvargnpjain pripovedovanja zgodb s
kami gi baj em

Nage delo s kamigibajem odlikuje poseben pristop k del avn
ustvarjalci in nastopajoli

Ker je kamigibaj tehni ka, ki pripoveduje zgodbe preko besed
|l asugatziraisto zgodbo, morata pri vsakem listu zrcaliti en
integriramo besedila in slike. Obenem trdno podpiramo zami
narativni ganr.

Teoretilnni o k je iLanguage BrejegtaNorlirg |(Relovanje z jezikovnimi projekti). Cilj delavnice, torej
izdelava kamigibaja in ulenje nastopanja, osmisli vse nalr

ki pripeljejo do konl|l nega Kkcigkdga lplocesa pdiekaeimgragtivne €s pasmolpjrodu
kol aborativnega ul enj a.

Na del avnici se razvijejo vse vegdgline, povezane s sposobn:

nastopanj e, branje zgodb i n nastopanjmi gs b&jaeni girtaazjuena,yv a pj

sporazumevanje s podobami, komunikacija z gibom itd. Posebej poudarjamo delo s podobami, ki je dandanes v

golskih ulnih nalrtih |Ie redko izpostavljeno.

Drugi omembe vredni elementi, ki jih spodbuja delavnica, so: p o v e | a nj anosati pri ustaarjanju besedil in

sl ik, sodelovanje in udelegevanje v kulturnem okolju, Spo

dobro opravljeno delo itd.

Ta izkugnja omogola vkljulevanje gtevidmiilh jzemawnj danadgmjzem |

tegko delovati.

Sprva smo se spopadali s gtevilni mi izzivi i n damega v ami . S

zaletka delovali intenzivno in tudikamdpyrieddgvwaalria.ziginar eesn jpeo

srednjih golah tako médeulenvi Nevarmed uemveljpo vsej Gpan

govorelih drgavah. V zadnjih treh letih smo delavnico izvaj
*%k%

Camen Al damajedshav@o@gol|l ska wuliteljica z diplomo iz pedagogi k

uliteljskem okolju: delala je z wulenci, stari mi od pet do

ulna svetoval ka za 0Ss rkoavm oyg ool asiskéem | U=l et ujkesd gerejaa 2002, Jlam j e na |

de | a Cadena v Pampl oni (Gpanija) zalela izvajat:i del avni cc

Njeno del o ppmree uploesweenjau mo gnloamii §gizbaajuap o afped kigga gskedjue pr ocesu

nenai zobr ageval nkaamd gli dwniaca Del avnico je razvila skhpomol jo

ul encev ter wsleinti enlajrgvevpr &kko ji h je izvajala v centrih za i

razlilnih gpanskih avtonomni bhpokwmpnoktoilh.e DRal avarzivog «d jjuil n

nujne v danagnjem svetu.

Leta 2006 je prejela nagrado First Innovation, ki jo podel

Objavila je gtiri kami gi baj én, doblailicesco za maaiskavanje ivzgoynih opkrabi r u del a

kami gi baja v gi009kem | etu 2008

Leta 2015 sta Kangilgii hmjperdiavikmnjciagikami gi baja. &Z€Hambgabaj j kot
tehnika za spodbuj anje branjac.ov@bjhavlill ankjoev vienl ksatmriojki baj ev. St
|l asopi si in revije o njenem delu objavljajo obgirna poroli
blog: http://kamishibai.educacion.navarra.es.



http://kamishibai.educacion.navarra.es/

Kamishibai Workshop. The Magic of Creating and Telling Stories
with Kamishibai

The distinctiveness of this work is the special approach to the Kamishibai Workshop in which
attendants become kamishibai creators and performers.

The characteristics of the kamishibai are used to work didactically text and image, in an integrated
way. The theoretical frame in which our proposal develops is: Language Project Working. The aim of
the workshop T create and/or learn to perform kamishibais- gives sense to all the activities planned.
Learning takes place during the whole production process in interactive situationsi collaborative
learning.

In the workshop, everything related to the development of communication competences is worked on,
oral, written and postural; we particularly highlight the work with the image. Other aspects also worked
in the workshop are: creativity, participation and collaboration with the cultural environment,

encouragi ng their responsibility towards the commitments
This experience facilitates the integration of multiple learnings and the development of key
competenceses sential to function in todayEs worl d.
This didactic propo s a | has spread through Seminars in Teacher

Public University. At this moment, our "Kamishibai Workshop" proposal is widely experienced and
extended at Primary and Secondary levels, not only in Navarra, but also throughout Spain.

Keywords: Kamishibai, Language Project Working, Communication competences, Collaborative
learning, Communication through the image, Key competences

Car men Al da misaPrimar@3ckonl teacher with a degree in Educational Science. She has
wide experience as a teacher, school counselor and continuous learning counselor for teachers.

She began her involvement with kamishibai in 2002. Her work focuses on studying the didactic
applications of kamishibai, highlighting her didactic proposal "The Kamishibai Workshop". She has
taught and directed Seminars in Teacher Centers throughout Spain. She has numerous publications
on this subject.

Car men Aldama Ji m®nez, Pedro |, nU 3, sc. lzq.,
caldama@ono.com
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The differential aspect of our work with the kamishibai is the approach, the approach we give to the Kamishibai
Workshop that we present, in which the participants become kamishibai creators and performers.
The approach of this work is mainly didactic.

In: ALDAMA, C. (2015) Taller de kamishibai. Editorial Leer-e

We discovered the kamishibai at school in 2002 and we were all fascinated by it. We started
to use it and we continue using it, as an oral narrative technique which makes us enjoy
greatly. We take advantage of the strength that the kamishibai has to attract the attention of
spectators and it facilitates the development among listeners of an ideal climate to share
feelings, "kyokan". With this we also work on emotional intelligence and it allows
strengthening the idea of belonging to the group - class.

It is a technique with which, in addition to working on oral language, the imagination and
taste for reading and writing are encouraged, helps students in the sequencing of stories and
the writing of narrative texts. We cannot forget the contribution that the kamishibai can have
in the recovery of the magic of telling stories.

We soon discovered that the kamishibai format facilitated us to achieve educational and
didactic objectives that are very much in accordance with the latest European guidelines and
which are the ones we set ourselves to achieve in the Workshop.

We consider the Kamishibai Workshop we propose as an ideal environment for the
development of skills and key competences essential to function in today's world.

The Kamishibai Workshop is aimed at students, from 8-9 years old, of Compulsory Primary
and Secondary Education. A similar approach is followed in the Kamishibai Workshop
Seminars with teachers in which they are expected to experiment with the process and then
apply it in their classrooms. Adaptations can be easily made for younger students.

The purpose of the Kamishibai Workshop is: to learn to perform and to create kamishibais.

Participants, generally commit themselves to make public kamishibai performances and/or to
create a kamishibai that will remain in the library of the center, whether schools or teachers
6centers, in order to be used by other pe
on the workshopEs acorhnit@ents espatiallg motivatd pagtieipants to
overcome times of particular effort or difficulty and induce them to continuous reviews to
present a work well done.

Obijectives of the "Kamishibai Workshop'?
- Grow an interest for searching and reading traditional narratives from other cultures.
- Know and develop strategies to:
- tell and perform kamishibais
- write stories creatively
- illustrate stories.
- Study the kamishibai as a narrative genre in itself, differentiating it from others.

1 KAJA, Asociaci-n | nter na c i®t8deKamikkibaikKNensietseh Japaa. i de Jap:-n, n

ALDAMA J | ICarNda 2015): El kamishibai. Editorial: Leer-e. Pamplona

2ALDAMA, C. (2009) ATaller de Kami shi bai .Birbilkas Revistaode losoCerdres dé
Apoyo al Profesorado de Navarra,n U 7 (di ci embre), (pp- 5)

opl e.

as Compe-



- Incorporate imagination, fantasy and originality in their textual and plastic
productions.

- Develop strategies of teamwork and collaboration.

- Encourage joyful and responsible participation in the community.

- Develop responsibility with the commitments acquired.

- Increase the taste for a work well done.

We present our Kamishibai Workshop didactic proposal in an open and flexible way. The
ideal is to dedicate the Workshop to learning both to perform and to create kamishibais.
However, it is also possible to dedicate it only to learn to perform or just to create
kamishibais that at the same time can be original personal creations or adaptations of stories
or even of well-known tales. In this last case, the starting point can be a given text or
illustrations. The work can be done in group - class, in teams or individually.

TO LEARN TO PERFORM KAMISHIBAI
Original creations

Done in
Adaptations From given texts groups-class
TO CREATE . _ Bon.edl.n .tdeanl}s
KAMISHIBAI rom given o individually

illustrations

Purposes of the Kamishibai Workshop

Depending on the purpose of the workshop and the age of the participants, different
sequences, working aspects, steps to follow and approximate time needed to be dedicated
are offered.

Kamishibai, a narrative genre in itself

As kamishibai is a technique that narrates through texts and images that must convey the
same story at the same time - in each slide both have to communicate the same ideas; in our
proposal, we take advantage of the opportunity it offers to work didactically both aspects, text
and image, in an integrated manner. We firmly defend the need to consider the kamishibai as
a textual narrative genre in itself.

BAJTIN®, main reference in all linguistic studies on discursive genres, conceives the genres
as a series of stable statements of language that "are grouped because they have certain
similarities in terms of their thematic content, their verbal style and their composition" and
"...are determined by the specificity of a given sphere of communication. "

SBAJTINMM. (1995, 60 edic-n en espafol) RAEIl pgtodtlieamam dle |l @ sc rg@aeir -ors wé
Madr i d, M®xi co. Siglo XXI




According to him, we consider that kamishibai meets the characteristics that Bajtin considers
necessary:

- The communication situation. Kamishibais are created to be performed before an
audience with a specific staging: the butai focuses attention, the performer who
follows a ritual.

- The specific structure that all kamishibais should have.

- The linguistic characteristics: simple and direct language, plenty of action verbs and
dialogues, use of spatial and temporal connectors, the importance of iconic language
highlighting the use of different levels, the use of expressive resources so viewers
can fix and maintain their attention...

Accepted the kamishibai as its own narrative genre, we take advantage to study the narrative
genres differentiating among them, the kamishibai; as well as - it was already expressed - to
work in an integrated way communication both through images and texts.

Kamishibai Workshop. Language Project Based Working

Our work is developed within the theoretical framework: Project Based Working and more
specifically in Language Project Based Working developed by Ana Camps (2003).* In these
Language Projects two types of objectives are aimed: produce a text and at the same time
learn something about the language and its use.

These two objectives are fulfilled in our Workshop: we create a kamishibai with its own
characteristics, and we learn many things about the language and its use.>. Among others,
we deepen in the knowledge of the narrative texts and differentiate the characteristics of
each one of them; we learn to communicate, read and express ourselves, through images
and also taking care of body language...

On the basis of this theoretical framework, our Kamishibai Workshop presents the following
characteristics:

- The purpose of the Kamishibai Workshop 1 to create a kamishibai and / or to
learn to perform it - gives meaning to all the activities that are planned to achieve
the necessary skills that will lead to accomplish those results.

- A global activity is proposed that requires the integration of multiple learnings.

- Therefore learning takes place throughout the entire production process in
interactive situations -Vi g o n s k y -cahstrucBvisra-i Without disregarding the
final result, we put our attention on everything they can learn throughout the entire
experience.

- The final work is done as a team, ideally in pairs. There are many decisions that
have to be taken as a group throughout the whole process; decisions that will
affect to those that are subsequently taken and to the final result.

- The teacher assumes the role of leader and guide of the whole process. Gives
suggestions, shows examples, presents different models...

4 CAMPS, Annac o mp ) : 2003 Secuencias did8cticas para aprender a
Gra- . Barcel ona.
SALDAMA j. Carmen (2015): Taller de Kamishibai. La magia de crear y contar historias. Editorial: Leer-e. Pamplona
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- A continuous review of the works to improve them is done; formative evaluation.
As already mentioned before, participants show great interest in improving their
kamishibais and in making the best possible performances.

- Inthis approach there is room for attention to diversity of interests and abilities.

- At the end of the process a text in kamishibai format is produced after having
worked on the development of many skills mainly related to the field of
communication.

Competential approach of the Kamishibai Workshop, preparing for life.

In recent decades, many social, economic, technological and cultural changes have taken
place, and this trend is expected to increase. It is necessary to be prepared for permanent
and strategic learning appropriate to each situation. Current educational debate is centered
in defining the profile of the educated person that society needs and the key competences
necessary to achieve it.

In 1996, the Delors report, promoted by UNESCO, established the basic pillars of a
permanent education for the 21st century. The European Union, since the 1990s, has
promoted research and programs to define these key competences in order to be the
benchmark for the education systems of the Member States.

"The Kamishibai Workshop is an ideal environment for the development of many of the
competences contemplated in the curricula for students aged 8 to 16 years."

Among them we want to highlight the development of the Communicative Competences.
In the Workshop, everything related to this is worked on:
- Public listening and speaking,
- Telling stories and performing kamishi
- Understanding / reading images and communicating through them,
- Gestural communication is also worked, the use of voice...

bai
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I n 2006, NavarraEs Educati on De pa rvatioménrthe Argar ant e d

of Linguistic Competence. In compensation several kamishibais related to the Workshop
were published.

We also want to highlight some of the contents we work on.

Learn to perform

Performing a kamishibai cannot be limited to a simple reading; we must adapt the intonation
and the rhythm to the different story situations and to the feelings that, in every moment, the
kamishibai author wishes to transmit.

The Kamishibai Workshop is an excellent opportunity to work on oral language and to learn
to make performances in front of an audience. Devoting the Kamishibai Workshop only to
learning to perform can make sense on many occasions. Public performances are one of the
most valued aspects of our Workshop.

SALDAMA J. C. (2009) nTaller de Kami s hi b a iBiribilka,eRevista dedds Centros de
Apoyo al Profesorado de Navarra,n U 7 (di ci dmbre) (pp. 5
(2015): Taller de Kamishibai. La magia de crear y contar historias. Editorial: Leer-e. Pamplona (pp.119-125)
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Out of respect for the audience, we give great importance to the fact that the performances
must have a minimum of quality, dedicating the necessary time to the rehearsals.

Our performances are aimed at all types of audiences and with performers of all ages. We
follow the approach of MATSUI, Noriko (2008): How to perform Kamishibai. Ed. Doshinsha.

Work with the image
Although we live in a world dominated by the image, we still do not include it in a serious way
in the compulsory education curricula.

One of the purposes of the Kamsihibai Workshop is to develop kamishibais, in order to
accomplish a good output, images must narrate, transmitting the same stories, ideas and
feelings as the text. To achieve this, it is necessary that the participants know how to read
images and express themselves through them. We take advantage of the opportunity
provided by the Workshop to work in two dimensions:

- First, to perceive, observe, understand and interpret critically the images of their
natural and cultural environment, being sensitive to their artistic and functional
qualities in order to become citizens capable of deciphering contents in this
networked society.

iVaya lio de familial Pascale Francotte. 2008. La Galera




Normbre Curso

- Analiza los dibujos siguientes. Imagina qué puede pasar en cada uno de ellos.
- Ordena dibe f

- Eser de cada dibujo cé ses
- Piensa y cuenta en clase: équé Je ha podido paser?

Escribe la idea principel de cads lémina

1

3

4

‘EPor qE? de Michel Von Zaveren Barcelons. Ediferisl Cerinto, 2007

Secondly, the use of plastic language to represent emotions and feelings,
experiences and ideas, contributing to communication and critical reflection.

EXPRESAR A TRAVES DEL DIBUIO UNA SITUACION

Different ways of expressing the
idea: "a person stumbles and falls".

A 5-year-old child clearly distinguishes with the color a sad character from a happy one.



In many cases, we take advantage of the image analysis activities to connect them with other
learnings; in this case to become acquainted with the characteristics of the kamishibai
format, introducing to the sketches that will be presented later.

Other aspects to work

- Interculturalism. As in kamishibai, texts and illustrations are given; not only do we tell
the stories from different cultures but we also transmit through them.

- Creativity both in the texts and in the illustrations,

- The responsibility with the commitments acquired, the effort for the work well done,
(both encouraged by the initial commitment),

- Thoroughness in the information treatment; consulting and citing sources,

- Facilitates participation and collaboration with the cultural environment...

Sequence followed when creating a kamishibai.
T To know the kamishibai, to acquire knowledge of what the kamishibai is.
T Writing-schema of the argument.
i Decision of the number of slides.
i Elaboration of the sketch.
i CharactersE characterization.
I Drawing of each slide.
T Writing the final text.
Finally, to perform.

Elaboration of the sketch

We give great importance to the realization of the sketch, the anticipation and planning
before doing the kamishibai, deciding the humber of slides that it will have, the main idea to
be transmitted with each of them, making an outline of each illustration deciding the different
elements what will contain and its location in space, the type of plane to use...

It is this part that demands more concentration and greater cognitive effort. We consider the
sketch like an approximation to the Storyboard used in the audiovisual media that seems to
become the most used means to transfer information in the near future.

This sketch was made by a 10-years-old student, in 30
minutes after reading a short story.




What is really important in the sketch is not the quality
of the images but rather to define the different elements
to be drawn on the slide and their location in space.

Characterization of the characters

Another aspect that we want to highlight is our approach to the characterization of the
characters and elements that will come out in the kamishibai. This is more necessary when
working in groups.

Each member of the group characterizes as he wishes each s
of the kamishibai characters, in this case, the cat. As a group 0 ‘ (f

they decide which model they will use in their kamishibai. i

Once chosen, they draw it in the different positions that will
come out in the kamishibai.

=)/t \
A kamishibai about stars; they feel the need They also characterize the elements that are
to characterize the different stars repeated in the different slides.

In some cases they have difficulties when characterizing the characters. Example of the
evolution they had in the characterization of some characters, based on our advice.



Acceptance and disclosure of the AKamishibai Wor
At this moment, our "Kamishibai Workshop" proposal is widely experienced and extended,

with Primary and Secondary students, not only in Navarra, but also throughout Spain and

even in South American, Spanish-speaking countries. Many teachers are interested in the

subject; many of them through our blog and / or trained in the several seminars given. Since

2015 through the books published that year’.

The second of these is exclusively dedicated to presenting and facilitating the
implementation of this didactic proposal that we have just presented.

There are many training activities directed generally to teachers and in some cases to
librarians. Some of them for presenting the kamishibai, other are working groups, also there
are training courses and out of them we specially highlight the Semi nar s of i Kan

Wor kshopo. About 20 seminars have been done in
certified to the participants; they were carrie
Communities, with the participation of approximately 500 teachers of Pre-Primary, Primary

and Secondary Education. For the activityEs cert

a kamishibai. During the last three school-years we have implemented the Workshop at the
UPNA, NavarraEs Public University.

Other data regarding its acceptance are:
- Published articles

” ALDAMA j. Carmen (2015): Taller de Kamishibai. La magia de crear y contar historias. Editorial: Leer-e. Pamplona



- Reports in the media
- Visits to get to know our experience
- Kamishibais published by official agencies:
- By the Education Department, 4, in 2006
- Campaign against childhood obesity, 3, in 2012
- Visit to the Eretas Introductory activity to the visit to a Site and Museum of the
Iron Age, The Eretas
- Las Navas de Tolosa, Presents the possible origin of the coat of arms of
Navarra, Spain
- Camino de Santiago (St James' Way) for children aged 6/12 years, in
process.
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kamishibais published, it has sponsored many diffusion and training activities related to
kamishibai, gave a license to research during one school year the educational applications of
kamishibai, blog hosted on their server ...

To the entire education community of my school, San Juan de la Cadena of Pamplona.
including the families.

Many thanks to AAmMi gos odelKaKmd sihs thiabai)o (AFri ends
Many thanks to all the people with whom we have shared experiences. Their reflections have

nurtured our didactic proposal "The Kamishibai Workshop"
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Kami gi baj v luli kulturne antropol ogi j

Prispevek se ukvarja s fenomenom rasti in razvoja gledalig
programu pripovedovalskega festivala Pravljice danes v Ljublianik a mi gi baj prvil javno prikazal
Pojav bom poskugal osvetliti z orodji in metodologijo soc
raziskav (in vivo) kultur ali subkul tur ihdveda gtike,rsaciblnihur bani h
vzorcev, nalinov povezovanja in organi ziranost.i ter njih
kami gi baj skega gibanja (lgor Cvetko) prerasel okvire enodn
pojmu kamkgibajreké Tara McGowan) . Ta ugotovitev me je prite
kami gi baj a na Sl ovenskem zal el zastavljati nasl ednja vpr
kami gi baj skega gibanja? Kje tipgledatrbgkadabbki kaevtaekaj al e
zani mivo edomovinsko pravicog¢? Kako je mogole, da je pril]j
|l asu dosegla okvir nacionalne razsedgnosti ? bKianjzadesmini gi baj |
notraniji razlogi in vzvodi, da je do takega égibanjac¢c spl
razlleniti in osvetliti skozi prizmo posamezni h zanimivih
zadnjih desetl et i j 20. stoletja pa do danes. B. Street je dol ol
eaktivnag¢ (culture is a verb). M. Sahlins in S. Ei senstadt
opozorila na dejstvo,oknaknaokmetteandstugbhl| vkake éna sebi | :
Harrison sta opozorila na éeévrednotecg, ki so pomembne za (d
pa je poudaril, da je glavni d ej avinviakc i Vj saa kzrag ndeogsae gkeuwkl.t uTran ejg
osnova 1in gonil o kul turnih dogodkov i n gi banj, ob njej :

i menovalec mojih razmigljanj ob zgoraj navedenem pa sta ja
lokalne etnologije in tradicije. V tej odvisnosti vidim tudi rast in razvoj ter celo vzrok za popularnost in priljubljenost

gledaligla kamigi baj pri nas. Gtudij a, ki se mi je ob brs:
sem ji biltiprnd aomeaj eredm geografskem prostoru (etnilno ozer
| asovnem obdobju (pet let), pa v celoti pritrjuje najnovej

antropologkih terenskih mimbragkué@éujtukihnegiastraenmojaznie&kej df ¢

*k%k

Mag. Igor Cvetko je etnomuzikolog in lutkar. V svojem dolgem raziskovalnem obdobju (15 let sodelavec
Gl asbenonarodopi snega ingtituta ZRC SAZ v Ljublj afski) je bi

fakul teti v Ljubljani in na Pedagogki fakulteti v Maribor
etnografskem muzeju v Ljubljani. Zbrano otrogko narodopisn
popularnih) knjigah, med nj i mi : Sl ovenske otrogke prstne igre. Di dakt a,
Didakta, 2000. Aja, tutaja. Slovenske ljudske uspavanke. DZS, 2005. Trara, pesemp el j a. Otrogka | judsk.
na Slovenskem. MK, 2006 . Vel i ko malo prstno gledaligle. D
Celjska Mohorjeva drugba, 2017. Kot | u t-ustanovitejj keutkovnggar Cvet ko
gl ed al apig,|vaslovénskem prostoru znanega predvsem po svojstveni in zanimivi estetiki in principu

kontaktnih predstav za najmlajge gledalce. V teh predstav;
Il i kovni k in glasbenik, r e lpilgpria Cvetka inj Jelenen SitarvSkupéj sta Cvetloknu pno de
Sitarjeva izdala tudi prirolnik za sen|no gledaligle Pri me
vel krat nagrajene knjige doma in v tujshratbgoont€Cogkkb kaj.i




Kamishibai in the Light of Cultural Anthropology

The presentation revolves around the phenomenon of growth and development of kamishibai theatre
in Slovenia since the spring of 2013, when kamishibai first made an appearance on Slovenian ground
as a part of the storytelling festival AStor
illuminate the issue with the tools and methodology of socio-cultural anthropology, which emphasizes
the importance of field research (in vivo) of the culture or subculture of certain urban and/or non-urban
groups of people (societies), their language, social patterns, connections, organisations, and everyday
practices. The Slovenian example of the kamishibai movement (Igor Cvetko) clearly outgrew the limits
of a passing fancy and rather grew closer to the idea of kamishibai culture (Tara McGowan). This
realisation made me ask certain questions when considering the blooming of the Slovenian
kamishibai: What are the pillars of the Slovenian kamishibai movement? How did this small, imported

form of theatre gain its interesting Apatriotic

r

i ght

popularity on the national l evel so guisokRl WhaWh ater @ u ¢

(required and sufficient) inner reasons and mechanisms that allowed such a movement to exist? | will
attempt to analyse and illuminate the phenomenon of the Slovenian kamishibai through the prism of
certain interesting views of several insightful socio-cultural theoreticians from the last decades of the
20th century to the present. B. Street made an important contribution when he defined certain cultural
movements as fiactiveod (culture is a v eaanthropolddical
mo d e | of Amultiple modernitieso and pointed o
way. E. E. Hagen and Harrison addressed the values that are important for a certain cultural and
social development of the society, while McClelland emphasized that the main factor of every cultural
devel opment mu st be the socalled fAmotivation
driving force of cultural events and movements, which is why | spend a large part of my presentation
talking about it. The common denominator of the above is the clear emphasis and importance of local
contexts, local ethnology and tradition. This dependence seems to be reason behind the growth, the
development and the popularity of kamishibai theatre in Slovenia. | witnessed this phenomenon in a
relatively limited geographical space (the ethnic territory of Slovenia) and a comparatively short time
span (five years). This study offered itself to me through the blooming of kamishibai in my environment
and perfectly follows the newest findings of C. M. Hann on the importance and necessity of
anthropological field micro studies that outline the mosaic of the cultural development of a certain
society.

Keywords: Socio-Cultural Antrophology, Contemporary Anthropological Theories, Kamishibai Culture,
Values, Motivation for Achievement, Local Cultural Context

Igor Cvetko, MA, is an ethnomusicologist and puppeteer. In his professional career he worked as a
research fellow of the Slovenian Academy of Sciences and Arts for 15 years, as a lecturer of
ethnomusicology at the University of Ljubljana, and as a curator of the Slovene Ethnographic Museum

in Ljubljana. I n 2015 1l gor Cvetko received the
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contributionsi n et hnol ogy, especially for his extensive
chilc
Sl ovenske ot r o@iklakta, Radevijioa,el996)gNajemanj ge i gr e (D&akigl ovensk

traditiono. His coll ected materi al of Sl oveni an
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Radovljica, 2000), Aja, tutaja: Slovenske ljudske uspavanke (DZS, Ljubljana, 2005), Trara, pesem

pel j a, otrogka | j udsk &KgLjuldljand,i2006), Vred i loo vrearl sok epmt st no g
(Didakta, Radovljica, 2010), S| ovens ke ot r og k(€eljskggmohorjevad Ceke, 2017). H

has also illustrated many books for children. As a puppeteer, Igor Cvetko co-founded Zapik theatre

with Jelena Sitar. Zapik has been recognized in Slovenia for its unique approach to the youngest

public and its interesting aesthetics. I n Zapi kds pe
music, a puppet designer and a co-director. Since 2013, Igor Cvetko and Jelena Sitar and their Zapik

theatre have been promoters, researchers and the driving force of the kamishibai movement in

Slovenia.

**k*k

Article will be published in Amfiteater, Journal of Performing Arts Theory (ISSN 1855-
4539 (printed edition), 1855-850X (online edition)), Volume 7, Number 1 in July 2019.




Kami gi baj v Amer i ki

Z Margaret sva pozno pol eti 1969 prispela v Tokio na Japo
Hokaidu, v najsever nej gem japonskem mestu Wakkanai . Tam sem del al
|l etalstva (USAF/ JASDF) , Margaret pa je bila vzgojiteljica

izmene. Tam je prvil eodkuwiiltae¢ jlapnmningikkeajpriarv| gti ewi lzrae oltudk e
je vedel a, da se bodo zdele |udovite tudi otrokom v New Y
Imelajepravi ot roci v New Yorku so bili navdiugiemaj madsajpogdv &Rmajd:
in izdelovali svoje. Prav tako so radi prepisovali japonsk:
navdugeni, saj so se njihovi otroci ul il o drugih delih
kami gibaju. Z Margaret -amebbgko pemphltel jaAponskpodi pl omske
kolidgu Univerze Columbi a, smo si pribligno dvajset | et p
dostopnost kami §imbajoagaUdstzacoyiol Kami gi baj za otroke (Kamis
Sakai, ki je delala za zalogbo Doshinsha Publishing, pridol
spremlja prirolnik za ulitedbe,i kipradlaga %ptagamjakohki ejki
otrokom. Z Margaret sva se udelegevala in sodelovala na n:
knjignilarje po Zdrugenih drgavah, da bbii | kamegd bwlji trealzjgii rii
vedno | epo sprejeti. Organizacija Kamigibaj za otroke je ki
Na svoji spletni strani ponuja tudi tradicionalni roder za
zgoglenko oziroma pesmarico japonskih otrogkih pesmi. Toda
razgirilo uporabo in vpliv kamigibaja v Severni Ameri ki . T
gospe Sakai zahvalil za spodbudo ob zal et ku nagega truda za girjenje kamiggi
se od vseh vas naul il kako | ahko ¢ge bolje girimo znanje

vzgojnem potencialu teh slikovnih zgodb.

*kk

Robert (Bob) Eisenstadtje upokojen korporativni/regulativni odvetnik i
G. Ei senstadt, ki je lastnica organizacije Kamishibai for
Stamfordu (Connecticut, ZDA)amfordubUnisekzo Rriadetonj(lger js dippmiraljcanm ol o v
|l aude iz filozofije) ter pravno fakulteto 4 Columbi a. Gt i
amerigkem vojnem | et al st ¥dvelétiwharadevdTekSasua(hiaengji zMehiko) ih dve ete )

v Wakkanaiu (Hokaido, Japonska), kjer je bil predstavnik
skupnosti. Po vojagki sl ughbi se je vrnil v New York in del
pravuindok ument aci j i zapleteni h, finanlno strukturiranih preno
nekdaj aktivno podpira amerigke organizaciij e, katerih pos|
Pogosto je igral k o ¢eadevékt onaratomov,tdanasi pa preh@dr te mikekna dan. Trenutno je

razredni zastopni k diplomantov Princetona iz leta 1963 in
sredstev za Princeton. Z geno Mar gar epper&dastSidpwMachhttatnva ge v el
New Yorku in sta vesela,dastal ahko del skupnost:i kami gi baj a.




Kamishibai in America

Margaret and | arrived in Tokyo, Japan, in late summer of 1969. Our destination however, was much

farther north, in Hokkaido and the northernmost city of Japan, Wakkanai. | would be there working as

part of the USAF/JASDF Air Station; Mar garet was the
morning and an afternoon <cl ass. bt keams shhkeake &ahdtth
wonderful Japanese folktales for children. She began to collect them, knowing that they would be

wonderful as well for the New York City children she would be teaching when it was time for us to

return to New York City. She was right 7 the children in NYC were fascinated by them! They loved

both listening to kamishibai, discussing them and making their own. They also loved copying down

Japanese words, then asking what they said. The parents were thrilled that the children were learning

about a different part of the world. Other teachers began asking about kamishibai. Margaret, Donna

Tamaki, a JapaneseAmerican friend from graduate schooc
and | began working on making kamishibai more available about twenty years later, in 1993.

Kamishibai for Kids was formed and, with the help of Sakai-san at Doshinsha Publishing, we obtained
amuchwiderage-r ange of kamishibai stories. Each kamishibai
which both explains the cultural context of the story and suggests questions for teachers to ask the

children about the story. To promote kamishibai in America, Margaret and | have attended and talked

at national and regional conferences for teachers and librarians throughout the United States.

Kamishibai have received a warm reception from teachers and children everywhere they have been

used. Kamishibai for Kids has distributed kamishibai in all 50 states and Canada. The traditional

kamishibai stage, hyoshigi, and a Japanesechi | dr ends CD/ songbook are al so a
choose. But we have just scratched the surface of what could be a major expansion in the use and

influence of kamishibai in North America. One reason | am attending this Symposium is to thank

Sakai-san for getting us started to spread the knowledge and joy of kamishibai in the United States

and to learn from all of you how we can do an even better job of spreading the word about the

marvellous educational and cultural education potential of these picturecard stories.

Keywords: Creativity (by making your own kamishibai), Learning (about a new art form and culture),
Exploring (the ideas and values of other cultures), Growing (intellectually and morally), Empathy (with
other peoples' customs and habits)

Robert (Bob) Eisenstadt is a retired corporate/regulatory lawyer living in New York City. His wife is
Margaret G. Eisenstadt, the Sole Proprietor of Kamishibai for Kids. Bob was born in 1941 in Stamford,
Connecticut, USA. He is a graduate of Stamford High School, Princeton University (cum laude in
Philosophy) and Columbia Law School. He served four years as a legal officer (Judge Advocate) in the
United States Air Force - two years in Laredo, Texas (on the Mexican border) and two years in
Wakkanai, Hokkaido, Japan, where he was the Air Force liaison officer to the local Japanese
community. Following his military service, Bob returned to New York City to practice law. His legal
specialty was contracts law, focusing on the documentation of complex, financially structured
insurance and reinsurance transactions. He retired in 2002. Bob has been an active supporter of civil
rights and environmental policy organizations in the United States. He has played a lot of basketball
and tennis, run nine marathons and currently walks three miles a day. Bob is currently the Class Agent
for the Princeton Class of 1963 and has won several awards for his fundraising efforts on behalf of




Princeton. He and his wife Margaret have been married for over 50 years, live on the Upper West Side
of Manhattan in New York City and are pleased to be a part of the kamishibai community.

**k*k

The story of Kamishibai in America begins in, where else, Japan. Not in Tokyo or Kyoto, but
in Wakkanai, Hokkaido. A young American schoolteacher, Margaret Eisenstadt, had
accompanied her husband, a US Air Force attorney, to his assignment at a remote air station
on the northern tip of the island. The air station was big enough to support a school for the
children of the military families there. Margaret became the kindergarten teacher.

In the course of her education at Teachers College, Columbia University in New York City,
Margaret had become interested in the educational and social development values of cultural
exchange programs. Early in her first year of teaching on the air station, she arranged for
her kindergarten class to visit the local Japanese kindergarten in Wakkanai City. The
Japanese children performed dances, sang songs and made origami for their guests. The
visit was a big success!

In few weeks later, Margaret invited the Japanese kindergarten to visit her class on the air
station. Among the items the Japanese teachers brought with them was something Margaret
and the American children had never seen before i picture cards used to tell a story i
Kamishibai! Though the stories were performed in Japanese, they immediately focused the
attention of the American 5-year olds and were a memorable part of the visit. Later, the
Wakkanai City kindergarten teachers made elementary translations of the stories to enable
Margaret to read them in English to her students
ti med was a much anticipated part of each kinder

Af ter her husband Bobds mil i t7a4 rMargastebroughtcttee i n J a
Kamishibai back to America. She continued her career as a kindergarten teacher in New

York City and performed kamishibai for 5-year olds at both day care centers and

independent school classrooms there. She was still using the elementary translations from

Wakkanai and her own interpretations of the stories with the New York City children, but the

children loved them. Margaret also taught the children how to make their own Kamishibai.

Over the years, Margaret came to realize the power of kamishibai as a learning tool for

intercultural education. In 1993, she decided to undertake a personal project to make

kamishibai available to teachers, librarians and parents throughout the United States. She

and Bob organized a business, Kamishibai for Kids, and with the help of Doshinsha

Publishing in Tokyo, obtained a new edition of five kamishibai stories with dual Japanese i
English text. She also started using a Japanes
stories. Her Japanese-American friend from Teachers College, Columbia University actively

participated in the project to make sure each kamishibai was accurately translated with

sensitivity to the cultural context of the story. The five stories published were traditional

Japanese folk tales, which were packaged together as Tales of Japan.




Margaret created a website, incorporating historical, cultural and visual materials to explain
kamishibai to Americans and to give them an easy way to obtain them for home, school or
library use. Kamishibai for Kids now offers the stage, traditional kamishibai wooden clappers
(Ahyoshigi 60) a nmrtlated teduetionakcantent sind mdteaials to its customers.
Since substantially all Americans have no knowledge of Japanese culture and traditions,
Mar gar et wrote and includes with each kami
themes and cultural elements found in the stories. Each guide also suggests questions for
teachers to ask the children about what happened in the story and what lessons it taught
them.

In following years Margaret acquired and translated over 20 additional Kamishibai stories,
appealing to a wide range of age groups and interests.

To promote awareness and use of kamishibai in America, Margaret and Bob have attended
national and regional conferences of both teachers and librarians throughout the United
States. The kamishibai have received a warm reception from teachers, librarians, parents
and children wherever they have been used. As of today, Kamishibai for Kids has distributed
kamishibai in all 50 of the United States and in Canada, but has just scratched the surface of
what has the potential to be a major expansion in the use of kamishibai in North America.

Kamishibai for Kids is encouraged see that kami shi bai have Dbeen

rapidly growing in use as an educational tool in many additional countries outside Japan. A
next phase of development for kamishibai in America is to become part of this multi-national
movement and to interact with it to learn what others are doing. Kamishibai for Kids can help
lead the way for this in America by continuing to promote awareness of kamishibai and
Japanese culture on its website and its newly opened Facebook page.

We all learn from each other, such that international interaction of a growing community of
kamishibai practitioners will enhance the appeal of kamishibai as a force for both education
and cooperation to what has become an increasingly multi-cultural population in America and
other parts of the world.
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APod nevidnim oblakomo: Kami gi baj po 3. 11. Me d p

tveganja za katastrofe in spominskim c
Japonsko papirnato gledaligle kamigibaj obilajno delimo n
zabave, in kyoi ku kami shi bai, i zobragevalno gledaligle. Ker je Je
presenetljivo, da se kamigibaj v zadnjem | asu uporablja v
osebne izkugnje pogostoredet ave; jagovdhgd epraé¢bhgkej o obl inst
rolno nasli kane ilustracije. Kami gi baj i, ki govoriijo o] p
informacije, kot je napotek, da je ob molvinagjjeerh egetl rae solb mod
spominjajo na tradicijo izobragevalnega kamigibaja, njihovi
cunamsKki kami gi baj temel ji na dveh ganri h. Pokazal a pa bom
namen Ilamiagidrugal en. Brez uradnega ¢gtevila smrtnih ¢grtev
fizilno unilenje kot cunami, grtve jedrske nesrele nimajo
zatekle k praksam ¢galoowkarj go.r i Zatap ajdée hp mdhotNagas aki in Hirog
memoriali zacijska praksa, ki grtvam pomaga predel ovati izl
skupine iz mesta Namie v fukudgi mskirpreéekamrgi bam poaBi zil
za posredovanje naulenega, premagovanje travm ter zapolnj e\
nastali na podlagi terenskega dela v mestu Tohoku na Japonskem, intervjujev s kamishibaya in analize

papimate ga gl edali gl a, ki se ukvarja s cunamijem in jedrsko ne

*%k%k

JuliaGersterj e doktorandka na oddel ku za japonske gtudije in kul
gtudi j Graduate School of East Asi an lisut Delovne sasloy @dhé S ) Svob
di sertacije je eKizuna: dinami ka drugbeni h vezi na Japonsk
sevanja na vzhodu Japonske |l eta 2011c¢. Pri raziskovanju s
skupnostii n i dentitete, pridobivanju prostora in kulturnim vidi
terensko raziskavo | eta 2017 na obmol| ji h, ki so jih prizact
ukvarjale s kamiiglielag ema z iZsak ov gtei pwmj egovo vIiogo pri zmanj g

okrevanju posameznikov.




Beneath the I nvisible Cloudo: Kami

Disaster Risk Reduction and Memorialization

The Japanese Paper theater kamishibai is usually divided into Gaito kamishibai, street corner paper
theater mainly told for entertainment, and Kyoiku kamishibai, educational paper theater. Since Japan
is a very disaster-prone country, it is not surprising that kamishibai has recently been used within the
field of Disaster Risk Education. It is often the survivors themselves who turn their personal
experiences into theater plays and read their story to the audience while turning the hand painted
pictures. In the case of kamishibai centered around the 2011 earthquake and tsunami, practical
information, like the advice to immediately evacuate to higher ground in case of a strong earthquake,
reminds of the tradition of educational kamishibai, while the stories themselves are often memories of
the story tellers. Therefore, tsunami kamishibai came to enclose the two genres. In the case of the
Fukushima nuclear disaster, however, | argue that the main purpose of kamishibai is different. Without
an official death toll resulting from the accident, or a clear visible threat which leaves physical
destruction like a tsunami, the victims of the nuclear disaster have no memorials or official places to
turn to for mourning practices. Thus, similar to the Nagasaki and Hiroshima bombings, kamishibai
becomes a sort of memorialization practice which helps the victims to process their experiences and
pass on the memories. Taking a kamishibai group from Namie Town in Fukushima prefecture and the
kamishibai dealing with the 2011 tsunami as examples, | analyze how post 3.11. kamishibai is used to
pass on lessons learned, deal with trauma and fill a gap in memorialization practices. The conclusions
are drawn from field work experience in Tohoku, Japan, interviews with Kamishibaya and analysis of
paper theater dealing with the tsunami and the nuclear accident.

Keywords: Kamishibai Paper Theater, Memorialization, 3.11 Earthquake and Tsunami Disasters,
Disaster Risk Reduction, Fukushima Nuclear Disaster

Julia Gerster is a PhD candidate in Japanese Studies and Cultural Anthropology at the Graduate

School of East Asian Studies (GEAS), FU Berl in.

The dynamics of social ties in post-disaster Japan. Impacts of the 2011 Great East Japan Earthquake,
tsunamiandradi at i on. 0 Her research interests include
identity building, place-making, and cultural aspects within coping strategies after disasters. Julia met
several Kamishibai groups in the disaster-stricken areas during her field research in 2017, which led
her to the exploration of the role of Kamishibai within disaster risk reduction and individual recovery.
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Article will be published in Amfiteater, Journal of Performing Arts Theory (ISSN 1855-
4539 (printed edition), 1855-850X (online edition)), Volume 7, Number 1 in July 2019.
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Meganje |jezikov: I lustracija i n kamigi

Kaj se zgodi, kosesr el ata jezik ilustracije in wuprizarjanju zapisarl
razi skal girok spekter mognosti v eksperimentalnem projekt
rezidenci mednarodnega grafilanevgal tcaelnitjria Opipgrnicli wj odeelm aprR
poglavitne izkugnje. Prva izhaja iz leta 2015. Glo je za s
skupino desetih vizualnih wumetnikov in | utikbaarjj ezv époestn odvon i ah
grafi| nimi tehni kami ¢. Nasl ednj e | etdodestdnevhcedelpodbsetinma i zkug!
gtudentii grafike in grafilnega oblikovanja s kolidga Centr
Rimske univerze za | i kovne umetnost.i (RUFA) , s kateri mi je sodel ov
Bentivenga. Tretja izkugnja izhaja iz projekta, ki j e nas:
Ignacio Ruiz za program grafika in ilustracijaenolet nega pri pravljalnega gtudija obliko
na kolidgu Central Saint Martins. Projekt je bil izveden | @
je za materi al uporabilo | judske proidphevesdkez i as dewrilmi odgr
tehni kami prevedli Y ilustracije. Rezul t at S 0 bile serifj
uprizarjanju kami gibaja soobstaja vel vzporednih agezikov:

navedeni h izkugenj bodo v predavanju prikazane mognosti,

omenjene skupine, pa tudi najrazlilnejgi nal ini, kako bi
ustvarjanje novi hdemoighn oiszk ugnRraih njaevebi | di nami | ni jezi k Kk

pristop v svetu ilustracij.
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Umberto Giovannini je bil rojen leta 1969 v kraju Morciano di Romagna (ltalija). Je grafik in izredni predavatelj

na kolidgu Centrabkr Seai hi Wanrdiitnys a@fni the Arts London. Po

komuni kacije je magistriral iz umetnostne zgodovine (DAMS,
grafi k. Nj egove grafike in knjigedmimet b ikrak ssho. i kdtl egrva frialzn
organi ziral razlilne razstave in oblikoval zbirko knjig 1
umetni gka skupina in zal ogba, véacait).ele podparrsktkaltare graiike inlkdjigen | e t ud
umetni ka. Leta 2009 je wustanovil Opificio della Rosa, graf
omogol| a rezidence me d n epificiodetiaroga.org) me t he k pme dsedni k mednar od:!
fundacije Renate Herold Czaschka (fondazioneczaschka.orq) . Svojo prakso dopol njuje S

dodi pl omskem gtudij u. Trenut no jakSaint Mareng univerzp Uneversityvohithee | j na k
Arts London ter go s tiuRinskiunivepzrza likevseametnosi. RUF A
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Merging Languages: lllustration and Kamishibai

What happens when the language of illustration meets the performing soul of kamishibai? Umberto
Giovannini has investigated a wide range of possibilities through an experimental project designed for
a group of artists and students in residency at the International Printmaking Centre Opificio della Rosa
in Italy. In this presentation, he elaborates on three key experiences. The first collaboration took place
in 2015, when he cooperated with puppeteer and director Luca Ronga to work with a group of ten
visual artists and puppeteers for five to ten days, creating kamishibai theatres with the techniques of

Aibasic printmakingo. The foll owing year, a si mi

with ten students of printmaking and graphic design from Central Saint Martins 1 University of the Arts
London i and RUFA, Rome University of Fine Arts in collaboration with tutor and printmaker Maria
Pina Bentivenga. The third experience is a project designed in collaboration with tutor and illustrator

ar e )

l gnacia Ruiz for the Printmaking and Il lustration pat

in Graphic Communication Design. The project was realized in January and February 2018. Thirty
international students worked on folk stories collected from the tradition of their home countries. Those
stories were translated in illustrations through the techniques of basic printmaking. The final outcome
were both sequences of illustrations for kamishibai and a series of short videos. Several parallel
languages coexist in a kamishibai performance: text, illustration, voice and body language. Starting
from those experiences this talk displays the possibilities, codex, pathways, approaches and outcomes
that the groups have found and all the different ways the richness of the illustration language could be
used to create new possibilities. In those experiences the dynamic language of kamishibai was the
starting point for a different approach to the world of illustration.

Keywords: lllustration, Printmaking, Communication, Folk, Narrative
Umberto Giovannini was born in Morciano di Romagna, Italy, in 1969. He is a printmaker and an

Associate Lecturer at Central Saint Martins, University of the Arts London. After his degree in Graphic
Communication Design, he completed an MA in Art History (DAMS, Bologna) and started to work as a

graphic designer and printmaker. His prints and

As a printmaking historian, he has been called upon to organize various exhibitions and has designed
a collection of books dedicated to printmaking and illustration, edited by VACA, the artistic group and
publisher of which Umberto was a founding member (vaca.it) He is a promoter of the printmaking

artis

culture and artistsod books. In 2009 Umberto founded

Opificio della Rosa, which hosts international artists every year (opificiodellarosa.org). He is president
of the Renate Herold Czaschka Foundation dedicated to printmaking (fondazioneczaschka.org). He
complements his practise by teaching BA courses. He is currently an Associate Lecturer at Central
Saint Martins, University of the Arts London, and a Visiting Professor at the Rome University of Fine
Arts.
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In this presentation we will use some key words
lllustration, Kamishibai, Basic printmaking.

lllustration

Il &m tal king about image making in the field of
strictly related to a message: an interpretation or visual explanation of a text, a concept or a

process.

Kamishibai

In Japanese it means paper play, it is a form of Japanese street theatre and storytelling

made popular in the last Century. Kamishibai was told by a kamishibaiya (kamishibai

narrator) who travelled to street corners with sets of illustrated boards that he or she placed

in a miniature stage-like device and narrated the story by changing each image. Kamishibai

has its earliest origins in Japanese Buddhist temples where Buddhist monks from the eighth

century onward used emakimono ( ipi ct ure scrol | so0) tiagshepistacyt or i al
of the monasteries, an early combination of picture and text to convey a story.

Basic printmaking

We are not talking about a technique but about a particular approach to printmaking. The
idea is to realise the matrix in the most simple way, usually collecting material could be used
as a plate, to be inked and printed in the classical ways. Sometimes the artist intervention is
very little or completely absent, focusing only in a sort of observational research and creating
the plates like a collage. The collected objects used as matrix bring their own story, emotion
and energy that will be transferred on the prints. A source of inspiration could be found in the
magical poetry of Giotaku, the Japanese printmaking technique using actual fish as a matrix.

What happens when the language of illustration meets the performing soul of kamishibai?

In the last three years | investigated a wide range of possibilities through experimental
projects designed for groups of artists and students in residency at the International
Printmaking Centre Opificio della Rosa in Italy and at Central Saint Martins, University of the
Arts London.

My references for this presentation are three key experiences.

The first collaboration in 2015 with puppeteer and director Luca Ronga, working with a group
of 10 visual artists and puppeteers for 15 days creating kamishibai theatres with the
techniques of Abasic printmakingo.

The following year, a similar experience was translated in 15 days of work with 10 students

of printmaking and graphic design from Central Saint Martins i University of the Arts London

i and RUFA, Rome University of Fine Arts in collaboration with tutor and printmaker Maria

Pina Bentivenga.

The third experience is a project designed in collaboration with tutor and illustrator Ignacia

Rui z, for the Printmaking and Il lustration pat
Course in Graphic Communication Design. Thirty international students worked on folk




stories collected from the tradition of their countries of origin. The final outcomes are both
sequences of illustrations for kamishibais and a series of short videos.

Several parallel languages coexist in a kamishibai performance: text, illustrations, voice,
body language.

What are the illustrated narrative reference points in the western culture and what are the
sources that create its historical, iconographic and perceptive base that can be inserted,
currently, in the kamishibai narrative?

We can say that the transmission of knowledge, in the oral western tradition, had one of its
interest in the religious theatrical representations of the Middle Ages. A series of stages were
set-up and the audience was following the story moving from one spot to the next.

The created iconography, of every single sta g e , was perceived in a so
frame, a sort of window on a world: this world exists because of its own internal rules.

The fundamental aspects of medieval theatre are the didactic component and the
development of a dramatic form. The publ i ¢ moves from one Apaintin
every "picture" a salient moment of the liturgy is represented visually with a voice of

comment. If priests are the narrators at the beginning, these are gradually replaced by the

jesters. The jester, an emblematic figure of medieval theatre, which is a professional actor.

The possibilities of reaching a wider public arrived in the fifteenth century with woodcut,

which is the first printmaking technique that give the possibility of producing multiples of the

same i mage. The reproduction of the Bibleds cru
wood and printed in many copies, become very popular, before the invention of typography.

This kind of technique is called chiroxylography, where images and text are cut on a single

wood and printed. It became a kind of portable theatre where the priest could use the images

as iconographic help in his didactic telling,
means Bible for poor people, who at that time were mostly illiterate

The conception of field was embraced by the Renaissance iconography and it become the
base of visual perception of western culture.

On the other hand if we could identify the origin of Japanese storytelling with images in the
emakimono, the concept of kamishibai we could hypothesise was born following the western
idea of field.

Using the kamishibai energy to develop in a western contemporary way the illustration
| anguage and return to the dAmagic lWesigro the wa s t
kamishibai projects.

The first 2 projects | mentioned above were designed for a group of 10 artists and
puppeteers with theatre director Luca Ronga in August 2015 and for 10 students of Central
Saint Martins and RUFA with tutor Maria Pina Bentivenga in July 2016. We worked fully




immersed in residency for 15 days in the International Printmaking Centre Opificio della Rosa
in Italy.

The venue was an important choice because the studio is located in a Medieval castle, in a
200 person village in the middle of a forest. There were no distractions, and it was possible
to collect several materials to be used for the project within walking distance of the studio.

The aim of the project was, for each student, to realise their own kamishibai.

We structured the work in this way:

Participants bring their own story to realise: from fairy tales to thrillers, from oral narratives to
daily life stories. We gave them a lot of freedom.

The starting point was a one day collaborative project.

We used as example an Italian folk story

AThe magic feather of the Bird Grifonebo

The group made the analysis of the story and a synopsis, one of the group narrated in front
of the class in two minutes. Critical session and feedback at the end.

Collaborative analytical division of the story in 25 parts, each part was summarised in one
single sentence.
1. AKking gets sick and is about to lose his sight.
The best doctors arrive at court but only one doctor finds the cure.
Only the magic feather of Bird Grifone will save the king.
The King calls his three sons asking to find the magic feather.
Whoever finds the pen will have the kingdom.
The children start galloping in search of the feather.
Once in the wood they decide to take different paths.
The younger brother meets an elder in the wood.
The elder knows how to find the Grifone Bird's feather.
. The boy follows the advice of the elderly.
. The boy finds the feather.
. He takes his horse and returns to the kingdom.
. He decides to hide his feather for fear of being robbed.
. The boy meets his brothers.
. The brothers understand that he is hiding something.
. They kill him and steal his feather.
. The brothers return to the palace with the feather.
. The pen is rubbed on the king's eyes, which heals immediately.
. The King no longer sees his little son back.
. The King sad, spends his days at the window waiting for his son to arrive.
21. One day passes a shepherd, who plays a bone flute from which comes the voice of
the young child.
22. The King invites him to court.
23. The King plays, the voice of the little son speaks to him and he understands what has
happened.
24. The King calls his sons and forces them to play the flute, unmasking them.
25. The King decides to condemn them to the same fate as their brother.
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An important consideration they had to have was thinking about two parallel pathway of the

narrative: the plain explanation of the story

emotional approach to the story: the evocative direction.

A first step was the realisation of an neutral-narrative storyboard of the story, drawn in 10/12
pictures taken from the analytical division. This part was crucial for the process and the
remaining sentences became part of the action: storytelling, sounds, gestures, etc.

A first step was to act the story, using the drawing as iconographic guide in order to decide
the final series illustrations. The decision was taken after a collective discussion.

Making an evocative storyboard: how to make the illustrations researching an iconography
that combines the whole series. The sequence of images considered the coherence of the
series and the elements of rupture.

We spent 15 minutes collecting material around the studio and the group decided to use as
plates a bunch of leaves of oleander because the shape remember the feathers.

The group gave the following restriction:

- using only the leaves as plates

- print with primary colours with a relief press
- use both white and black paper

Are showed and commented the sequence of ABI

The personal works made by the participants was made following the same directions.

Are showed and commented some illustrations by participants during the workshop. Are
explained some possibilities of an evocative iconographic approach of basic printmaking
illustrations.

(



Kamigi b a i n stara otrogka knjiga

Anti kvariat je trgovina z nostalgijo. Ko ugledamo knjigo
zajadramo po | asovnem morju. Vrtiljak doqve starinkojigi pravfig. a me  mi s
Mar si kateri od vagih papirnatih spominov, ob katerih bi var
je izgubil v Vvihri givlijenja. Ge davno ste opus tvedhoi upanj e
iglete v antikvariati h. Kaj pa je pomenila knjiga otrokom
puglicah, v obdobju brez hitrih, migetajolih in bulnih sod:¢
ter eksotil|l wi Bv@itvalal jnih degel 2z drugalnimi zgodbami, bil
pripovedi in verzu. Knjiga je vzgajala drugbeno in moralno
Lagje si jo je mordlaojpri@ogudi magj amslkeimogni kmel ki Il judj
besede, nagl i pot do branja. Lastniki redkih starih otrogk
knjigne zakl ade, nekat ere bogat e ets, ljubitelja knjignbraiceg poanavialearm, prebir
zbiralca. Stare otrogke knjige s svojim estetskim in |iter
otrogkih knjig. Njihova redkost na trgu gal nle lakot@m go | a @i
premaguj e kami gi baj . Kot izrazno sredstvo omogol a nedi g
pripovedovalca. Kot bi nam prebirali.i slikanico. Ml aj gi ug
starejgi pa pojtaeiftej okiv d@asga Pkwopaj izpeljali Drugtvo Zapi
Glavan, je dokazal, da smo na pravi poti. Predstava z naslovom Biseri med platnicami je bil edinstven primer, kjer
smo spoznali in dokazal: uUpekamj i bapre basbgka kvbjipgedst
otroci in odrasli. Kakgna pa bo usoda starih otrogkih knj
France Pregeren. Mi se bomo trudil.i, da gbhahtnadi spogbmoan
lepa!

*%k%
Rok Glavan j e di pl omirani kul turol og, anti kvar, lastni k Antik
Sl oveniije. Leprav je rojen v | etu, ko je | lovek sijopil na
pol eg varnost.i in vzgoje dobil ge | jubezen do gledali gl a, |
pri sedmi h | etih, z lut kami pa pri deseti h. Po konl|l anih go
26 let. Rad raziskuj e zgodovino slovenskega zalognigtva in tiska. 0
otrogki mi knjigami . Vseskozi ga je vznemirjalo vpraganje,
knjigo. Najprej je pripravil bibliofilsko razstavo Papirnati vrtiljak, a so njeni obiskovalci le gledali naslovnice,
vsebina pa je ostala skrita. Odgovor je prinesel kami gi baj

vodenje svedge ustanovljenega dr ug tdstaalja nedhang alimoahe zgodbe izi gi nal ni
redkih starih otrogkih knjig. Leta 2016 je skupaj z Jel en
pl atnicami ter sodel oval pri nj eni izvedbi . Prinodtiami gi baj u
prijetno drugenje s kol egi




Kami shi bai and Antique Childrends Book

A used bookstore is a store that sells nostalgia. When we see a book from our childhood, a memory
channel opens up, allowing us to sail the seas of time. A roundabout of memories spins our thoughts
when we turn the pages of an old book of fairy tales. Many of your paper memories that would have
made your fatheroés, mot her 6s, or grandparentsd Vvoice:
life. You have long since given up hope that you would ever hold them again, or maybe you are still
searching for them through used bookstores. What did books mean to children and youth in the time of
slates, chalk, and nib pens stored in wooden pencil cases, in the era without fast, flickering, noisy
modern media? It was the first window into the world of domestic, wild, or exotic animals, the world of
faraway lands with different stories. It was the sole treasury of folklore in images, narrative, and verse.
Books educated readers on society and morals, encouraged thinking, and entertained during leisure
time. They were perhaps more accessible to the bourgeois society, but even the less affluent country
folk found their way to reading though their craving for Slovenian written word. The owners of rare

childrends books who were once children are now adul
often rich in old vocabulary, with the eyes of aesthetes, book lovers, readers, connoisseurs, and
coll ectors. Old c<hripalgsgentbe bmo#ddern production of c hi

aesthetic and literary standards. They are sadly too rare to be widely available to children today. This
is a gap that is easily bridged by kamishibai theatre. As a means of expression, it enables an analogue

presentation of images accompanied by the narratoréoés
out loud. Young viewers enjoy a new-found poetics and artistic expression while older viewers travel in

ti me. The propedtapt kat Hbgadgtom rok in wumetnosti, and
toget her proved that we were on the right pat h. The
(ABi seri med platnicami o) was a unigue examméne t hr ouc
bet ween old childrends books and kamishibai. The resi
and adults. The fate of old childrenés books is unkno

poet France Pregdger en wosuré idthraughykamishitai omotherlise t that theiro e
old age will be noble, esteemed, and beautiful.

Keywords: Old Children's Books, Kamishibai

Rok Glavan holds a BA in Cultural Studies, is an antiquarian at Antiquariat Glavan in Ljubljana, and
the president of the Slovenian Kamishibai Association. Although he was born in the year when man
firs stepped onto the moon, he didndét want to be an
education, his family gave him the love of theatre, books and the spoken word. When he was only
seven years old, he began he was already involved in theatre, and at ten years old he started learning
puppetry. After he finished schooling, he started working as an antiquarian i a career he is still loyal to
after 26 years. He is fascinated by the history of Slovenian publishing and print. Because of the nature

of his wor k, he frequently handles rare and intere:
encounters is how to present a single copy of a rare and delicate book to a large audience. He first
tried to solve this by organizing a bibliophilistic

front book pages and no actual story content. Kamishibai came to the rescue. His first encounter with
the form happened in 2014, and only a year later he became the president of the newly founded
association. He now performs known and unknown stor.i e




help of the original illustrations. In 2016 he devised, directed (with Jelena Sitar Cvetko) and
participated i n t he performance APearl s bet ween co
playfulness, grown-up worldliness, and pleasant time spent with friends.

*kk

Dear Ladies and Gentlemen, friends, kamishibai lovers and kamishibai performers! My
lecture today will present the project that has combined old children's books with kamishibai.

I am an antiquarian by profession and in my |ine
book shop is actually a trade with nostalgia. As a rare-book hunter | have come across a
special field of antiquarian material i old children's books. Those are particularly rare
because only a small amount of children's books survived their era. Sibling quarrels,
scissors, pencils and intense thumbing through the books are the most typical attackers. To
find books that are several decades old and in good or impeccable condition is very rare.
When | do stumble across on such a copy, it is because either the parents were very strict,
either the book did not seem interesting in the moment, or they owned a duplicate that lived a
worse fate.

Old children's books are rare. Thus there is quite a number of people who zealously collect
them and hide them from the quizzical eye of present-day children. The stories carry various
different messages and the content is engaging and educational even today. But they tend to
catch a bit of dust because language is somewhat old-fashioned. Albeit it is their dustiness
that makes us feel warm, just like the stories told by our grandmother did.
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Old children books (photo: Antikvariat Glavan)

The books have always been illustrated by the best illustrators. Illustrations helped the child
to get to know the world and themselves. In the past, children did not have the access to a
number of TV programs, data bases and uncle Google. The elephant that they knew, was
the one from their books. Their perception of the unknown world was thus limited to
illustrations, yet at the same time they were liberated with limitless imagination, enabled by
listening and reading.

The book was a window to the world of faraway places and exotic adventures. It was the only
folklore treasury in the form of picture, narration and verse. It encouraged social and moral
growth, inspired thinking and entertained in free time. Though it was more accessible to
upper class, it was also quite attainable to lower, peasant-class individuals, who were thirsty
for knowledge.

The authors of the books were excellent as well. There was no undermining a child's mind as
it commonly happens nowadays. Awel-kk nown Sl ovenian poet, Oton Gurg
most difficult and responsible work is to create for children.

As a son of an antiquarian book seller | was also enchanted by the old children's books,
which were brought to me by my father to read. But only later on, when | started to grow a
collection of old books as an antiquarian myself, and when | made my first children's book
exhibitions, have | become aware of the magical powers of old children's books. Like an
excited child | told my customers about them and animated them for collecting, too. At the
same time | realised that these books need to be presented to other publics as well. |
prepared an exhibition for Slovenian Book Fair in 2009 that encompassed a number of
Slovenian children's books from 1830s to 1970s. | knew then that | have to present those
books to younger generations, because it will be the only way for their content to live on and
for their illustrations to come back to life.
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Bibliofilska razstava starih otroskih knjig
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Catalogue of old children books exhibition (photo: Antikvariat Glavan)

| got the first chance to do so in 2010, when Ljubljana became the World Book Capital. | met
my old puppet mentor, Jelena Sitar Cvetko, who was an artistic director in Ljubljana Puppet
Theatre at the time. We came to a conclusion that we could present old children's books
alongside puppet performances.

We developed a project, where children would attend the puppet show and visit an exhibition
after that. The exhibition would include first editions of the books, which were the inspiration
for the show or for one of the characters in the show. This would give books their third
dimension and the puppets would get their history.

The City Municipality unfortunately did not accept the project, but we did not forget about it.

After a few years | came to know kamishibai and immediately saw a unique opportunity to
present old children's books anew. With summaries of original illustrations and with the telling
of the original story in front of the audience, the picture book would come alive.

For my first kamishibai show | chose a picture book called Gospod Kozamurnik (Mister
Kozamurnik) by the author Gerrit Theodoor Rotman.

The book Gospod Kozamurnik

Gerrit Theodoor Rotman is one of Holland's biggest comics pioneers, best known for his
newspaper comics.



My then seven year old son Oskar helped in the performance with some sound effects.

Antikvariat Glavan
The author and his son preforming Gospod Kozamurnik ( ph ot o: Tj aga Obrul ek)

The structure of this picture book is very similar to a kamishibai scheme 7 under each picture
there is a description in a few sentences and it has a dramatic structure. For this particular
show | chose certain picture sequences and adjusted the text, so that | was able to get an
interesting and dramatically balanced plot. The size of the text made me divide the book into
four parts, which were also suitable to be performed on their own with a short introduction.

-

Scenes from the Gospod Kozamurnik

The show gained a lot of success within the older and the younger generation. Many adults
came to thank me after the show as they were able to reminisce their youth through their
beloved story and at the same time show it to their grandchildren as the book was not
available for sale in any of the antique book shops anymore.



Preforming Gospod Kozamurnik in authors antique books shop

The show was upgraded in 2015, when | made a booklet with blank pages and printed
original illustrations on some stickers. After the show, each attendee was able to put the
stickers on blank pages in random order and create their own Kozamurnik.

Booklet upgrading kamishibai

At the time | was creating other kamishibai shows as well, but | always returned to those from
old children's books.

| also abbreviated a pictur e book by the aut hor TikMakpaikaithhkd a mo v a ,
(Tic-toc, tic-toc), which is about completing different tasks in a day and helps children learn
how to tell the time.
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The book Tika taka

Later on | decided to pick up newer children's books. | summarised the book Ma | i (Thge f
Boss Baby) by the author Marli Frazee before there even was a cartoon made about it.
Kamishibai The Boss Baby - relatable to all parents whose baby bosses dictate their day -
was therefore well-liked among children and their parents.

At the end of 2015 Jelena Sitar paid me a visit and suggested that the time for intended

project had come. The only difference would be to add kamishibai shows, which would make

the books even more alive. The show Biseri med platnicami (Pearls among the Covers) was
createdinco-production of organisation Higa otrok in
Drugtvo Zapik (Zapik Society) with Antikvariat
Sitar, Igor Cvetko and Rok Glavan.

(photo Urgka Boljkovac, production Higa otrok in umetnosti,



The show was narrated by Il gor Cvet k dkb/leleipk a Cv e
Sitar, Il rena Rajh Kunaver, Rok Gl avan, Ange Vira

Marjan Kunaver and curator Katarina Batagelj helped with the show as well.

The concept of Biseri med platnicami (Pearls among the Covers) was a theatrical kamishibai
show and the main theme were Books.

Each book has its story and history, it is a being. Some books we have read along the way,
have always stayed with us. And our longest companions are the ones from our childhood.
They are always full of interesting words and pictures, so for the project we chose the stories
that have made an impact on our childhood. This is why we wished to show those stories as
precious treasures to present-day children as well.

The venue of the show Biseri med platnicami
(photo Urgka Bol j kovaicn, upmeotdnuocsttiion DOHiuggat voot rZzoakpi k and Ant i kv

The venue of the show was changed to look like a reading salon from the past. The children
were sat on a big soft rug in the middle of the room. On each of the four sides of the rug we
positioned a small setting that corresponded to the story of each narrator. Each of the
narrators chose a story from their own childhood to present. There were also three discretely
lit book showcases in the room.

First showcase
(photo Urgka Boljkovaok pnodmethnorstHi g®rugtvo Zapi k and Ant



The first showcase included the oldest and the most well-known children's books,

Second showcase
(photo Urgka Boljkovac, production Higa otrok in umetnosti,

the second had different editions of books corresponding to each of the kamishibai shows,

‘

Third showcase (photo Urgka Boljkovac, production Higa otrok i

and the third was an open showcase that enabled children to browse different kinds of books
after the show.



We chose four different children's books for the show:

The Witch Who Lost Her Broom.

JercaCVétko
(photo Urgka Boljkovac, producti on Hikyasat@lavanpk i n umetnosti,

Narrated by Jerca Cvetko, whose favourite book growing up was this.

Winnie-the-Pooh

IgorCvetko( f ot o. Ur gka Bol jkovac, production Higa otrok in umetnos

The story was summarised and narrated by Igor Cvetko. This was the book, which he read to
his daughter countless times.



The Story about the Lions and a Lion Cub.

Ange Virant (foto. Urgka Boljkovac, production Higa otrok in

Narratedby Ange Virant. This was his beloved chil dhc
book in the showcase with the author's signature

My Umbrella Can Turn Into a Balloon.

I rena Rajh (photo Urgka mBowk jikmvamet pootdiuctDromgtHi @ aZapi k and Ar
Narrated by Irena Rajh. The story is one of her favourites.

Every performer prepared their kamishibai with original illustrations. The three of them took
illustrations from one book only, except for Irena Rajh, who took illustrations from different
illustrators and showed the whole spectre of pictures in different editions of the book - from
1955 to 2014. In our fairy-tale time-machine kamishibai project was thus another time-
machi ne i n dhowe ashe difierent Sykes of illustrating presented different spirits
of the times in which individual editions were made.



Antiquarian explanation (foto. Urgka Boljkovac, production Higa

An antiquarian took children around the salon and in between the bookcases to show them

different book rarities. He announced each show and asked each of the kamishibai narrators

why they chose to present this particular book. He engaged the public with questions as well.

After the | ast kamishibai show, children were th
story presented: My Umbrella Can Turn Into a Balloon.

Waiting to enter into the hat land
(foto. Urgka Boljkovac,etprossduct iDomu gHivgoa Zaatpridkk ainnd vAnmt i kv ar i

Children got to fAhat l andd through an ol d <cl os
trademark for House of Children and Art organis
they could try on different hats and clothes. This made the show even more interactive, like

an experiential labyrinth.




Childrens in the costumes (foto..Urgka Bol j kovac, production Hi ge

While some of the children were trying on clothes, some were getting to know the origins of
kamishibai, how to play it and what its rules are, and some got to read the books or play with
toys that decorated bookcases and the venue.

Getting into the secrets of kamishibai
(foto. oUjglbaaB, production Higa otrok in umetnosti, Drugt v

The show lasted 60 minutes and was appropriated for children of 4 years and older.

It was very well received among the older and younger generation. The location i an old
villa, which used to be a youth library i The Pioneer Library, evoked a special effect. It felt as
if the books came alive and started their magic dance.

The show also performed several times at Slovenian Book Fair in 2016 and was well-
received among the public as well as professionals.

Old children's books were the main focus of the show but the chosen stories did not seem
dusty or old-fashioned. Quite the opposite! Despite the older translation of the book Winnie-
the-Pooh (translated by Majda Stanovnik in 1957), young spectators were able to follow the
show very well and even repeated some old sentences and phrases after the show.



The books in the venue and on the bookcases were not only meant for reading or looking
through them, but they also became alive on kamishibai stage. The purpose of this project
was to draw children, who are growing up in a digital world, closer to books, their scent, their
physical character and to present the books as a medium that holds the stories and makes
them alive.

The joy of reading (foto. Urgka Boljkovac, production Higa otro

In today's digital era children are estranged from books. As a warrior for the books, which are
also my bread-winners, I've always thought that the books offer something more. They do not
glare into our faces, but they still have our attention. Reading broadens our imagination, the
way we think and the way we construct ideas. | have thus recognized kamishibai as a
medium that enables to present the whole book to a crowd of spectators.

As an antiquarian I've been dedicating a lot of time to presenting what the book really is.
Some time ago a small family came to my shop. The parents were browsing through the
postcards and they sat their daughter in front of a book in the meantime. They said she
should take a look of the book. The child slid with her finger across the cover a few times and
said that it is broken.

The show Pearl Among the Covers confirmed the fact that we sometimes need to consult the

past for a development to happen i and that does not mean a lesser development. Just the
opposite. The kamishibai shows with childrends (
of reading and making people like reading the classic analogue books. This was evident after

the show, when children were absorbed by old books, which were printed decades before

they were even born.

| think that it is possible to travel through time and space with kamishibai and open up
different worlds with the force of a book. This is why as an antiquarian | like to say: May the
book be with you!

At the end | would like to thank you for your attention and announce my new saying: May the
book and kamishibai be with you!




Uporaba in predstavitev Glasserjeve teorije izbire in njene
uporabnosti v golah s pomoljo kamigi be
Gl asserjeva teorija v kamigibaju)

Pri delu s kamigibajem je korak, s katerim sem ga uvedla v
storilo ge mnogo uliteljev. Kot wuliteljica umetnost:i sem o
zal el a uporabljati V procesu umetnostne vzgoje. Pol eg pred
pri ustvarjanju lastnih kamig i baj ev, ilustraci|j in zgodb. V kakovost il ust
zgodbo in njeno dramatizacijo. Da bi proces ge izbolj gali
Navedena metoda se dotika d@teviellnpiilkidipsadinmlgian vien i wio ka@adovo
ul encem. Poulujem tudi prihodnje pedagoge predgol skih otro
pri prihodnjem delu. Zanimalo me je, aligabiahmetodoelahldro
|l ahko pomagal. pri premagovanju tegav s pripovedovanjem 2z
otroku, ki se boji teme, vendar strah premaga tako, da prevzame nadzor in postane odgovoren. Zgodbo je

navdihnila Glasserjeva teor i j a izbire, s katero S i kot uliteljica g
kakovostnejgega odnosa z ulenci. Z njeno pomoljo ostajam &
pedagogki h nal ogah. Teorijo | ahkovlzjverdjean nzal agstteivinda ep osud|de
seveda ni bil vedno preprost in brez ovinkov, saj je ge
predstavila v obliki preproste, komilne ilustrirane knji ge
predstavila z metodo kamigibaj. Ker je v knjigi veli ko pri:
pokl i cni mi al i prihodnj i mi ulitelji, ki se soolajo s komp
l ahko bila zanzmiwdaitekpgnj ki iglejo alternativne metodol c
ulinkovitejagi in mirnejgi. Predstavitev zgodbe Kokog po i:
otrok i n njihovo | astno vtitid°mnjsér ézren jodzipomamgalga adiztbir aod
Preostanek dela in odgovornost sta prepuglena oblinstvu,

Williama Glasserja. Zgodba Kokog po i zbiri odjetbogjeizhreepr ost o
Vi di mo, da | ahko wulitelj, ki teorijo razume in se zaveda,
procesu in skrhbi za dobro polutje tako ulencev kot samega ¢
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del . Knjiga Kokog po izbiri, ki jo je napisadnaveteonje i | ustri
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How to Use and Present Gl asseros
Application in Schools with the Aid of Kamishibai (Chicken By
Choice: Glasser Theory In Kamishibai)

In my dealing with Kamishibai, It was natural to introducing it in the teaching programme in schools,
like many teachers alredy does. As an art teacher | started applying this form of figurative creativity
and dramatisation to the artistic education process. In addition to presenting my own Kamishibai
stories to students, being an art teacher, | guide them to realise their own Kamishibai, with their
illustrations and stories. We put a lot of effort in the quality of the illustrations to be linked to the story
and dramatisation of it. We also collaborate with fellow literature teachers in advancing this process.
This method touches a vast amount of disciplines and brings great satisfactions to me as a teacher,
but most of all to my students. | also teach future preschool educators and | prepare them to use the
Kamishibai method in their future work.

| am wondering if the Kamishibai method could also be applied to psychology topics, perhaps dealing
with delicate situations through story telling to help children overcome their difficulties. The story
ASudden Darknesso for exampl e, is about a chil
control of it and becoming responsible. This tale is inspired by the Choice Theory by William Glasser,
a theory that has been helping me for several years in my teaching work, especially to create a better
and quality relationship with my students.

It helps me to be more active in the workplace and more efficient in my teaching duties. This theory
has obviously been applied to many aspects of my life, expecially at my teaching work. The process
however has not always been straight forward and easy as it is still under study.

Choi

d who

C

All this process is presented increatin g t he si mpl e and comical il lustratec

It might be an idea or a starting point, to present my experience through the Kamishibai. Being there a
lot of scenes in the book, it would be easily dramatised in front of an audience, perhaps an audience
of teachers or future teachers who are facing the complex, challenging and wonderful school world.
This would be an interesting experience for teachers who are looking for alternative methodologies of
how to be more efficient and serene in the school environment.

The Kami shi bai presentation of the story AChi cken
assist

chil drends and their own behaviour, and woul d
relationship with the students. The remaining part of the work and the responsibility is left for the

audience who will decide to Il ook for help in Wild.l

The story AChicken By Choicedo in very simple terms

psychology and how a teacher who understands it and knows what is in their power can make it easier
to guide students through the learning process and takes care of their own well-being alongside the
students.

Keywords: Chicken by Choice, Glasser Theory, Helping teacher at work, Kamishibai Choice Theory
tales

Fulvia Grbac was born in Capodistria in 1968 and graduated at the Academy of Fine Arts in Venice in
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her work as a teacher and as an artist. She has exhibited her printmaking art in Slovenia, Italy, Austria

and Croatia. She published several illustrations and art works. Theb ook fAChi cken By Choi ce
and illustrated by her, was published in 2001. It explains William Glasser's Choice Theory in a basic

way and presents how it can be applied in schools. Fu
Theory/Reality Therapy and Leading Management Certificationdo b
Slovenia. 4 In addition to teaching in schools, she devotes much of her time to art workshops for

adults, students and children. Over the past two years, she has also been involved in kamishibai. For

her story fASudden Darknesso, which she wrote, illustr
a prize at the 4th Festival of Kamishibai in Piran, Slovenia. The same work has also recently secured

her the first prize at the Art and Culture Competition Istria Nobilissima. Her favorite branch of art is
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Some illustrations Chicken By Choice Glasser in Kamishibai
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Razvoj empatijemed predst avo gl edali gl a kamigi ba

Prispevek se posvela teoretilnim in empirilnim razlagam Vv
domi gljijo otrok in odraglkima Ispdtogema | ¢ mpat ioj & mpakaiw, ki
l]ustvenih izkugenj drugi h | judi. Lustvena domigljija pa |e
izmi gl jenih |likov iz zgodb, romanov imtfokmow. nEamvgiobalj e
vrednosti empatije: kako naj solustvuje in kako se empati|
otrok razvije v osebo, Ki se je sposobna sporazumevat.i t a
ugi tekla bb| uti ob lustvenih stanjih l' i kov (preko slikov
solustvovanja, altruizma in pomoli ter vrednosti (uporabno:
ki se dopolnjujejo in izmenjujejo med predstavo k a mi gi baj a, otrokom ne dopuglajo zgc
oblutkih in aktivnostih |likov v zgodbi, t emv el tudi bol j
preobrazbo izkugenj in prehod k bol]j pogl obd rpzeijpjevear (| ust v
gl obljo empatijo. Drugale povedano, med procesom dogivljar
osvobodi kognitivnega in |Justvenega egocentrizma (ki j e zn
To mu omogol aj er awziugmeivlanl ustev drugi h | judi in razvoj Il ast
stanja, ki jih otroci izragajo med in po predstavi kami gib
se odragajo kot sporazumevameeé ni §hdeliavamgjaemj epomaloki n Odr a
empatilno sporazumevat.i z otroki preko predstav kamigibaja
jih razumej o, prav tako pa so vel]inoma oddPpretdistzaa an kwani igZ die
|l ahko uspe samo takrat, kadar je odrasli pripovedoval ec na
neile je scenari|j igre postal del njegovega miselnega zakl
otrokom.
*%k%
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The Development of Empathy during Performance of Kamishibai

The article deals with theoretical and empirical explanations of the influence of the art of kamishibai on
emotional empathy and the imagination of children and adults. Emotional empathy implies a global
affectionate empathy that is reflected in the perception of emotional experience of other people, while
emotional imagination is a tendency to enjoy imagination, feelings and activities of imagined
characters from stories, novels and movies.

The art of kamishibai is the artistic context for the natural learning of the child about the values of
empathy: how to empathize and how to empathically communicate, which are the necessary
prerequisites to develop in a person ready to dialogue with itself and others. Consequently, enjoying
the emotional states of characters (through pictorial and verbal symbols), a child understands the
values of compassion, altruism, aiding, and the value (application) of prosocial behavior.

Visual and verbal symbols which are complementary and which alternate during the art of kamishibai
allow children not only for the enjoyment of the imagination, feelings, and activities of the characters in
the story, but a deeper understanding of what it sees and hears, ie transformation of experienced and
transition to a more complex (emotional) understanding which is the process of development towards
ever i increasing empathy.

In other words, during the process of experiencing and learning while looking at the art of kamishibai,
a child is relieved of the cognitive and emotional egocentrism (characteristic of the preoperational
stage in the development of thinking), which all ows ¢
and develop their own higher emotions (eg compassion).

The emotional states that children express during and after the kamishibai performances are
evaluated in the descriptions of the child's emotional enjoyment and are reflected in the way of
communicating, collaborating, helping and in children's artistic expression.

And adults are perfected in expressing empathic communication with children by performing
kamishibai in terms of their greater readiness to accept feelings, thinking and understanding of
children and generally openness to new challenges and problems of pre-school education.

The kamishibai performance can only succeed if the adult likes the story he is telling and if the adult
has become part of it i if the scenario of his play has become his mental treasure. Only in this way he
can successfully transfer it to the children.

Keywords: Kamishibai, Child, Adult, Empathy, Emotional Imagination
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1. Uvod

Martha Nussbaum u stvwjofZagmnoi demdNeagirjoditreba humanistiku
koju je neophodno danas odgajati tijekom odrastanj a, por e
mor amo biti u stanju pomigljati k a k o ddinas kataghi se pastalo i u kog
inteligentnim J]itateljem njezine ¢givotne prile, kako bi S €
mogao i mat. u njezinoj situaciji. Autorica napomimje da ku

najboljih modernih ideja o demokr at sk om-zabpraadzng vaa nkji un nkaackig a
Sredi gnj a v a g nabmzovnom kurilkauldnguonp svakom stupnju obrazovanja, napominje spomenuta

autorica, mora se pridati humanistici i umjet nost i , kul tivirajuldi participacijski
opl emenjuje sposobnost gledanjaifd@) svi Zeal ehj mahdmages bishé¢
svuda se umanjuj e, dogal ai spesobmastbkiojh jp biat near ozzai jnae Leunipjautdisjkee o d
samu demokraciju (Nussbaum, 120) . Pored spomenutog, mor amo
ut j el e i nalin na koji dj eca i ml adi u 21 stoljelu ule, k o
se promijenilo u odnosu na naline na koje su to |inildi@i u r
poznaju nove tehnologke medije koje koriste u ulenju i me
smatraju da je jezik prelaskomizus menog u pi sani oblik na tehnil|l kom sredst\
dinami| nosti svojstvenim govorenom jeziku. Suvremene te
elastilnijim, jer ne potenciraju potarceibjnue, sppoopsuotb nlkorsitti i |zkao g
argumentaciju stavova, jezilnu magtovitost i empatiju. A |
ukazuju na povelanje |ovjekove inteligenciije, al B. ne u sm
Apstraktno, formal no, anal itil|l ko i serijsko migljenje se
konkretno - osj et i | no, slikovito, prostorno, emocional no, intuit
ralunala nisutimadjpegi magte@oi emocionalne inteligenciije, j €
razvoju racionalne (ne-e moci onal ne) inte&Nigencije (Bagil 19

Polazeli od iznijetog, opravdanim smatramo raspravljati (
kami shibia, jer slugajuli prilu koju prati pokretanje slike
dogi vljaj koje pobuluje kreativnost i motivaciju djeteta,
ono gto pi &giuvlpgraivlai, osjel aj strepnj e i i glekivanja u A
ryiegenjima u prild@ te radosti sretnog zavrgetka, utjele na



toga u kamishibaiu diyete i(nt emziasno )i dojgehodyiava, a to je
emoci onalne magte i empatije.

2. Razvojempatie-od dj el je i maginativne igre do (i preko) umjetnosH
Premda su djeca rolena s rudimentarnim su,@darebhon@isptniima za s U
nekoli ko uvjeta da bi ono razvilo sposobnost za iskrenu br
kojem je vel davno govorio Rousseau), a drugi je slogen
sagledavanja svijeta kao mjesta gdje pojedinac nijje sam - mj esta gdj e drugi I judi i maj u
potrebe kao i pravo da tege zadovoljavanju tih potreba. (
i maginativnu igru, 0s no witu jrea ztvrog fue ns pkolsjoublnmocsm i przeadni gl j anj a
tule iskustvo (Nussbaum 121). Prisutnost drugog, koja mo¢
zabavan izvor radoznalosti, a ta radoznalost doprinosi razvoju zdravih stavova u prijateljstvu, u ljubavi, a kasnije i

u politilkom ¢givotu (Nussbaum 124).

Kroz igru djeca stjelu neprocjenjivu praksu suosjelianja i

dijete kontrolira sve gto se dogal ars ragiteljima Kialmgoin diecom kako se
razvija sigurnost i povjerenje, kontrola popugta i dijete
naline koji bi izvan okvira igre mogl:i biti mu |ijase al i su
dj etetova sposobnost lulenj a. Jednostavne djelje pjesmice
mal ene ¢givotinje, drugog djeteta, ili |l ak negivog predmet a
primijeniti i na druge ljude. Djelje pjesmice i prile stoga su presudna pri
I Wi nnicott (u: Nussbaum 126) je teoretski obrazlogio |
rasprostranjen kulturni utjecaj, jer u njoj djeca eksperimentiraju s i dej om Adrugosti i na nalin
zastragujuli nego gto bi | esto mogao biti u izravnom sustr
drugi ma bez kontrole; ona iskustva ranji vosena,umjesiozsmenaleno:
sputavajulom tjeskobom. Nakon gto su djeca ostavila za so
povezuje se s umjetnosti. Dokazi tomu su da je prvotna fun
oluvatiijiedunaiprkultivaciju Aprostora igref, a uloga wumjetn
povelanju sposobnosti wugivljavanja, drgi spomenuti Winnicc:¢
| prije su pedagozi kao Frobel, Pestalozzi obrazlagali ulogu igre za osna gi vanj e emocionalnih i

resursa osobnosti koje potil u s pnoasjovbangonsitjie nd ad orparziunnoi sjuu Ui mj seet
nakon gkol-eo.br@egpwjnmo postignuie je upravo vidjet,atochugu u t
postignulu potporu prugaju umj et nosti koje od nasitrage (
a osim toga i da se zapitamo o sebi i nagim vliastitim dubir
3. Kamishibai-e mpati |l no komunu ciranje kroz igr

|l z prethodno iznijetog dade se zakljuliti da je empatija |
bogata komuni kacijom jer se izvolal suolava s publikom ka
komunicirati s pulslviokomomi jgd mjsaj,uiomoguli ujulii stanku i zmelu
klizanja i izl aska. Gtovi ge, interakcija se dogala prirodr
izraze. Animirajuli svojim gl asiomami kdi npark rkeotma ng rai | salnij kae , k c
prigodu za komunikaciju (koja je wuobilajenim nalinima te:(
posebno u svijet magte koja je djetetova pokretalikea ener gi
rijeli, moge se potkrijepit.i citatima Bettel hei ma koji i st
mora biti zbivanje izmelu osoba, a njega stvaraju oni gt o
Jollesa) kojitvrdida su Au pripovijedanju vrlo vagne pripovjedaleve r

a ne iskljulivo rijeli samoga tog oblikad (18). Vagne su s
slugatiedjesteati | ejibamishibaiav Dakve akcijsko-r eakci j sko komuni €02y anje (B
tijekom izvolLenja kamishibadaecemeldaj ezpoliLali &ui zpubdubkee

Il i kova iz prile, gto dovodi d o te paf, o nmowe zkvalitete - iempatgskog k ci j s k e

komuniciranja. Druklije releno, kont ekst kami shibaia u koj
drugo i dijele prilu, potile njihovo melusobno apwjgj erenj e
naj bol ji pristup ulenju djece u najraniijoj dobi . Tek na
uspjegnom kamishibaiu, j er aktivira i obogaluje emocional
djeteta.

Kamishibai kao zajedni | ka di nami | ka i griadjiezcveo,L ad akadoj opjubdiji «k®@a mogu be
svojom namjenom potpuno odgovara dj el jpegotovo gndaikadgerdijetei svi j et a
kreator slike i pripovjedal hnpapea dkpamt ehinlhaistivawreadha vhe



oslikati. To dotile njegov i maginarni svijet i omogul uje

svega, daje i temelje estetskom promiglijjdobi.j u i sposobnosti
Dobro izveden kamishibai pomage da se gledalac (dijete) u
mogul nost za dubl ji uvid djeteta u ono ¢gto se dogala i zme
glumal kog i zrazasd zvolmai jae pmwigliazat. osjelaji koje I|ikovi
bijes i sl ., i, pak, odrelena ponaganja |ikova koja je t
pogrtvovanost i sl. Ugiaviuj pvajlul,i poenagesnod i me eltiukawa r azum
drugog (ukljulivanje tule perspektive i govora usmjerenog
drugih I judi, kao i da razmi gl j a oerice Pepdijuginetnevolje prdna kot e bol j e
|l oge postupaju, moge sudjelovati u pobjedama koje nikada n
prili. Ugivljavanje u prilu obogaluje mogda dramati | nu s
kojih unosimo smisao u svijet oko sebe. TakolLer, pribligi
pomol i izvrsne su prigode za djelje diskusije o vliastitim i
kroz to, na djelovanje. Djetet ovo i zvolenje kamishibai al ispjomavanje momlkogm s mi s |
djelovanja u odrelenoj situaciiji. To | e, pored prethodno
i mati vagnu ulogu u ranom obrazovanju.

Rijelju, Ummeshobai moge biti vil o vagna u posredovanju v
poetilnogiu kod prilanja, unogenjem humora, |ikovnoglu uli
tijekom i nakon predstave teimkamishgbai daddighd¢re seamo dij 2¢
osjelajnog i magtovitog svijeta, samoostvarenje, p-osebice
jezilne tegkole. Motiv prile i slike kojejuwusopcijal,nad eoldi
izragavanju istoga i razvijanju stava. Kami shi bai pomagu
uspostavlja socijalni kontakt ili ima problem. U tom smisl
4. Kamishibait k ont ekst za ul enje promatranjem i putem rijelid
Uvagavajul.i da djeca rane i predgkol ske dobi, pored ostal
aktivnosti drugih | judi (djeca su po pr i kooalavno zgownoat r al i i
i sprilao (ili zahvaljujulii slikama, knjigama, fil movi ma),
djece: promatranjemi dj eca odragavaju svojim ponaganjem nalin kako se
i zv o Bvadi kamishibaii pri povi jeda i pokreie slike ¢gto pomage djetet
samom sebi. Gtovige, u kamishibai umj etni| kom kontekstu pr
granica njegova iskustva - u imaginarne sviet ove, | i ji stanovnici imaju razlilita
spoznaj e. Pripovijedanje | razgovor.i o tim svjetovima omog
kakav je realan svijet uspordal esre s0a nzeaemmug luleiniim: da ogg es en af
Cashdan 63-70).

Ul enjem putem rijeli, gto se u kamishibaiu postige pripov
prate, posebno pomagemo djetetu u razumi dawamjw odhmm@Raa Jgu O:
osnovno u prirodi jezika kao simbolil ke sposobnosti: pro
vi gesl ojna stru&(tlurial,8 989% v &Krralza gktavnoi s hi bi upravo pomagemo d
govorne mogeizndswei, razvijaju ih, grade razlilite spoznaj e,
mogul nosti za mnogostrukost djetetova razmigljanja, za oO0r ¢
unutarnje slike, magt ukao oknovni®ebrasanrzh apstraking misapne shlike.g i t

l zdvojit f emo mogulinosti kami shibaia u ovladavanju stvare
stvaralalke sposobnosti wuporabe jezika kao gtovidhu:znateari an |

8 Propozicionalnost podrazumijeva emocionalni i propozicionalni govor. Emocionalni govor je onaj koji neposredno, svojim

izvan jezilnim komponentama (intenzitetom il:i vV i s emoconalgdma s a ) , int
stanju onoga koji govori. Za razliku od toga, propozicirainal ni gov
sudove (stavove, i skaze) koji ma s e saopl ava neka i ntoé lInakt ual na
Propozicionalnost podrazumijeva emocionalni i propozicionalni govor. Emocionalni govor je onaj koji neposredno, svojim izvan

jezilnim komponentama (intenzitetom il:i visinom gl asa), intonaci j
onoga koji govori. Diskretnost, koja podrazumijeva izraz |ica, intonaciju gl asa, |
cjeline. Polisemija - varijacija znalenja govora i sli ke, tj . svakog znakal/
prilagod!l j i vost i fleksibilnost sustava i povelava njegova mol da scé
broja poruka. Polisemija se ogranilava pomol u \kiognetselkosjtnaa iisltir upkotmiori:
sloj smislenih jedinica i sloj kombinacija tih smislenih jedinica i pr oces razumijevanja i stvaranja sa
kretanje od jedne razine prema Gdamatigaoijs e(md bou hi v &li a sarsdalaivd u nie ssiarsttenz
poruka vkfebdildijsedinica i sustava pravila za njihovo kombiniranj
gto se od relativno ogranilenog broja jedinica koje |inentaij sust
broj slogemi Hujecdian Tisemied, | kchépdnosa (odnosa vrgioca radnje, i

atribucije, odnosa referencije itd).



starim el ementi ma, stvaranje novih spojeva jezilnih el emen:

razmigljanje, stvaranje slikovnih ili verbalnih métafora (
ognjigum(dsbd kula (cjeline). U tom smislu inspirativno |
Rodarija (1973.), posebice u dijelu gdje obrazloge nal in
povezane s emocionalnim iskustvom djeteta (Jankovil ~ 171102).

Magtovita prerada stvarnost.i u Rodarijevim pri|lama odvija
u neobil nom, neo|l ekivanom povezivanju vilenog i dogivljeno
igru asocijacija, k r oz mi saone procese | ogil kog poretka, analize i S
l ogil no i rutinsko-nasjted iunijpniel. eskrudzaj nakve prile stimulir:
sl obodno ovladavanje sv poticanpamikohfoizna.i | ezi k a, kao i

l z zadovoljstva sluganja prile uz pokretanje slika dijete
pri | emu, slugel:i se jezilnim simbolima kao sr eldsltiviokru i zr a
transformaciju iskustva i svojstva jezika. Dok preprilavaj
prilu na predlogak one koju su slugali, djeca se igraju ri]j
ihunizove ili nove relenice, pri | emu siuGwmima, iDesluaggo v&3I)n.i cDi
nai me, tada upulieno na tragenje jezilnih rjegenja kroz ko
komponentu u usvajanju jezika. Pripovi j edaj ul i neki umj etnil ki tekst wuz pokre
koristi rielnikom tog teksta, preuzima manje jezilne struk
t aj nalin razvija estetsk3dliBa@ampoRPegel | nezilkastPghkridwkadgo]j
priille®cenarije koji potilu dijete na otkrivanje i interpre
pripovijedanja preko kamishibaia, | i ni orgihovd jsamoseijestb ol j e go
koncentraciju, kreativnost, samopouzdanje te pomage da bol
Razgovor s djecom poslije gledanja kamishibaia potile igre
dogodi ti daanjje é&)a, nejkel prethodne dogalaje, te samostalno
aktivnosti koje izravno unapreluju govorni i socijalni raz
pisanja oplienito.

Za stjecanje emocionalnog iskustva djeteta kr oz pri | e, spomenut.i Rodarii uzi ma t e
njihovih problema kod uspostavljanja djetetova odnosa s od
Takve teme za gralenje prila pomagu dj elc Put émocjomalinog sj el aj u
oslobalanja, spomenuti autor vidi u duhovitoj, komil|l noj st
zabranjenim (u: Jankovil 111) . Prevrtanjem, p 4paradijske r i c e, r
ulinakte mwWavodi na smijeh, oslobala ga straha i razvija o
prljao dok je jeo i za to bio nagralivan, a ne kulen, u :
nezgrapnih pokreta, par ii| a spno setdanjie aj ozga dduihjoevtiet.i jUpirdavo 1z t a
se Prljavca nagraluje, a ne kudi, di jete razumije da nije
pril a, dijete e | esto samo jgjeddjadikoristio tigkpm pripozijedanjap mastavitu i uzet
e pripovijedati prilu na svoj nal i n, il e izmisliti nov
i, e razgovarat.i s odraslim (odgkog idaelgempriol d i kaveédgedolh
aspektima djeljeg iskustva te na taj nal i n, progiri dj et e
|l estina sluganja pril a, prilanja ild@i preprilavanj a, znal aj
lestina razgledavanja knjiga sa slikama. I st autor, smat r
aktivnost, zahvaljujuli kojoj se uli ili otkriva, daje smi:
se zbiva u e@mrprdet adkiajou ii demjte zaj edni | ke za onoga koji lita
122).

5. Zakljulne misli: teorija se potvrLuje u praksi

lzlogit [emo neka od iskustava splitskih odgojprtiellg iica k
knji gevnost.i koje su opisivale razlilita emocionalna stanij
svakodnevnog givota djece, kako vrtilinog tako i obiteljsk
da | a&kzgemir u viastita emocional na stanj a koj a svakodnevn
melLusobnim odnosi ma. Prile sa sadrgajem koji razraluje 0
prijateljstva melu djecom ili vieezreelLuz ndglewc el iik oyiavou i kppi m
dogovaranje te odnosa u koi zadijrek iivsatna ken uit daolme | ina2 mealsup elkit k
slabijeg i jaleg lika u kojem jali pruga pomol flidjii maagtit
prema vrgnjaci ma i odraslima kao i drugtvenim nor mama K¢
zakl juluju da je identifikacija djece s |ikovima iz prila,
stjecanje dcplsemdztmoajrmoviiz odzlaizbvnih odgojuh¢ a. Posebice su



odnosi ma potakle djecu na razmigljanje kako se zauzimati

problemske situacije u kojima se prila o |Ijudskom odnosu.
Odgojitelice i sti | u da tema prile za djecu predgkol ske dobi (od
razini i biti povezana s njihovim aktualnim iskustvom. Pri
kako bi djeca tijaekpm lpg ox@sal iskamanjmogla strukturirat:i i
istodobno graditi novo iskustvo i znanje (Vigotski, 217).
Kada se radi o djeci rane i preddgkol ske dobi, nugno je ptr
preduget e da i maju sretan zavrgetak kao i Tidawy dgjesanvieoma ak | j ul al
osjetljiva na prile sa snagnim dogalaji ma, komi | nim i dram
Takve prile odrgavajnuapedijositajkoijcl elke viannanadi ti, Agokirati
Odgojiteljice takolLer izjavljuju da djeca vole prile koje
kojima ima humora, dgaljivog.
Odgojiteljice istida wadjnhomtgliwmomit,a| @l asom i pyblixkdase i ma, An
ukljuluju u prilu, postavljajuli pitanja, dajuli komentar
prisutnost verbalnim sudj el ovan]j djanko opvjanja dadnje. hgoslije iavedbe r ef | e k s |
kami shibai a, dobro je provjeravati gto su djecaza@tizaanjel a
negto poglo po zlu, ¢gto se dobro zavrgil o i s |
Snagan dogivljaj pur iul edjuevciij enka psodma setr ajlénig i painlj @njpe i |l e sa s
prethodno koristio odgojitel]j. Pritom djeca nikad dosl o\
i skustvo, ili sadrgaje iz drugih, njima poznatih prila.
Lest.i j e dea\wsandstaldaizvode kamishibai kada zajedno gledaju fotografije (sa izleta ili neke
zajednil ke svelanosti) i razgovaraju o njima. Te situaciije
kamishibai. Pripovijedaju uz pokretanje fotografi j a al i l egie slikaju ili crtaju no
pril u.
Odgojiteljice izjavljuju da su djeca vel od tri i pol god
pripremaju i izvode kamishibai. To su:
- razinaidejei djecaznaj u koje [le ideje iznijeti kroz pripovijedanij
- razina koncepta prppiovaj ethanpal ptake zaplet te zavrget
dinami ka pokretanja slika mora pratiti dinamiku prilanj
- razinalkovnog obli kovanja sGidmrgax a5 prile (Bal il
|l skustvo izvolenja kamishibaia u djeljem vrtilu pozitivno
niz drugih sposobnosti djece kao gto su: -jejzegmniond zvamghalam
uspjegniju suradnju melLu dj ecom, empatilnu komunikaciju
situacijama. Takoler, i skustvo svakodnevnog sluganja prip

bogatstvo drugih igaraiudrugi m umj et ni | ki m p saknmskoin,jlikommam, glazbérom, pedn®
pokretnom.

Pripremajul.i i izvodel . kami shibai, odgojiteljice su us a
izragavanja te postale-visgetsjugaje gaopbmrgekeedjekbie i zboq
dj ecom. A, situacija kada djeca pripremaju i (i) i zvode
dragocjen uvid u djelji unutarnji S wd ppteelie i interesea t a j nalin bol
Kami shibai, kako odgojiteljice izjavljuju, ih je obogatio

osobni i profesionalni rast
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Kami gi baj I n njegov transformati vni d L

Spogtovanje tradicije

Kami gi baj je ge stoletja podvrgen nepr eset abnuednus tpir|oncoe sfui |sopzro
magi ko, rojstvo junakov mange ter vojno propagando, dokl er
vrednot v gol ah. Od prodora v zahodni svet, kjersetko to pri
|l etih prejgnjega stoletja, vse vel otrok in odraslih ugiva
svetu globoko spogtujejo japonsko tradicijo in obenem pros
s e posvel|l amstriazonmket hi gki tehnik in t em, s kater i mi ust v
pripovedovanja v sodelovanju z ateljeji ali delavnicami ter
Umetni gke tehnike in teme

Gtevilni umet ni ki in ilusteaatolpimiget ¢éeniak eerkispiemi meht koafj
zgodbe kamigibaja. Pol eg risanja in/ali slikanja so popul
scenskih postavitev ali razlilnih materi aUmetnki ngkaterer e dbe t i
tehni ke izberejo, da bi presenetili oblinstvo na vizual ni
predstavljajo snedgni vihar ali temno nol) Il ahko pripeljejo
temzazgodbe ter njihove vsebine se odmika od standardni h pr:
ulnega nalrta proti sodobnejgim vsebinam, ki so tesneje po\
l ol enimi drugi nami, sjaapspaditt.e mati ko priseljeva

Ustvarjalne pripovedovalske kombinacije

Po predstavi kami gi baja je mogole prirediti ustvarjalne de
zgodbe, poleg tega pa obstajajo ge gt evi benie sposabigostio st i , ki
pripovedovalca. Kombinacije z zvoki, pesmi mi in gl asbeni mi
sklopu dodati tudi kuharske aktivnosti ali lekcije o znanosti. Tudi povezave z digitalnimi mediji so cenjene, treba je

le pazitda zgodbe ne izgubijo poetilne mol i. Na daljgih delavn
domi gl jija otrok, prav tako pa je mogole predstavo inter
Raznoli kost prizorigl in sodelovanja

Prlagod!l ji vost tega edinstvenega instrumenta se kage v upor al
pripovedovanjaseizorokdptra ¢girok razpon mognosti . Le pust
gol ami , je pomembno rpirgelud iitm sadeél dnanjpa,i zloi jih I ahko ra
kami gi baj a: izobragevanj a zZa bodol e ulitelje-dr udgboebreagev a
organi zacij e, zapor e, domove za ostareleren paubidkeneafésui
pl age, kulturne wustanove, prehodne domove, druginske dnevr

knjignice itd.
Vizualna pismenost

Trikrat verjetneje je, da bodo pri sel jredmesvistiku zoumetrostnimi us pegno
aktivnost mi. Spodbujanje jezikovnih sposobnosti s kamigi baj
knjig, temvel tudi nujen politilni prispevek k trudu za en

ge bolj nepogregljive v nagem postmodernem, domnevno épost:r

*k%k

Gerhard, JPgjeen | eta 1956 v Gradcu v Avstriji, je petnajst |
1990 do 1995 je sodeloval pri kulturnih projektih na jugu Avstrije, blizu slovenske meje. V Bruslju je pred

dvajseti mi Il et ustanovi l ABC (ART BASICS for CHILDREN ozi
organi zacij o, ki del uj e na mej i me d umetnostj o inn i zobr s
ozaveglenost. Trenutno del uj e k aovivw.aberveb.bei g ki koordinator or
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Kamishibai and its Spirit of Transformation

Respect for Tradition

For centuries, kamishibai has been in a constant transformation process. It taught Buddhist
philosophy, magic lantern performances, the birth of Manga heroes, and war propaganda until it
changed to the instruction of good manners and moralistic values at schools. Since the breakthrough
in the Western world, where this narrative technique was discovered and embraced in the 1980s,
more and more children and adults have had the chance to experience and enjoy this magic form of
storytelling. Besides having profound respect for the Japanese tradition, organisations around the
world continued in a broad spirit of adaption and transformation. In this paper | would like to focus on
the diversity of artistic techniques and themes to create stories, on ways of creative storytelling in
combination with ateliers or workshops and on the variety of locations.

Artistic Techniques and Themes

Numerous artists and illustrators have been experimenting for years with different techniques and
sizes to create new kamishibai stories. Apart from drawing and/or painting, other popular techniques
are collage, shadow-theatre, photography of scene set-ups or different materials, adaptations of
printed picture books, and embroidered pictures. Some examples are chosen to surprise the public on
a visual level. Even experiments with white pages (expressing a snowstorm) or black pages
(expressing a dark night) can lead to astounding results through audience participation. The choice of
themes for the stories and their content has moved from the standard fairy tales, legends, and the
educational context of the school curriculum to a more contemporary level, which is more closely
related to the daily life of children and youngsters, families of divorcees, immigration and gender
problematics, etc.

Creative Storytelling Combinations

Besides working with the cultural background of a specific story through arts and crafts activities in
ateliers after storytelling sessions, there is a range of creative possibilities which can be used

depending on the storyds ctlenstorgteller. Cambohatidnd with soaengsa b i | i t i €

songs, and musical instruments are quite common, but also cooking activities or educational lessons
on science can be brought into relation. Even links with digital media are appreciated, so long as the
stories do not lose their poetic power. Long term workshops in schools are certainly good opportunities

to use the childrenbés various talents and i maginatio

various teaching subjects.
Variety of Locations and Partnerships
The flexibility of this unique instrument can

be

to the floord setup, ofF thesdcoatyabadlrange of pdssibilities. behving h e

aside the importance of working with schools, it is crucial to consider various locations and
partnerships to develop and realise kamishibai projects: academies for aspiring teachers, in-service
teaching courses, artistic-social organisations, prisons, homes for elderly and disabled people, tents,
street festivals, beaches, culture centres, immigrant houses, family living rooms, shopping centres,
museums, hospitals, libraries, etc.

Visual Literacy

It is three times more likely that immigrant children who had the opportunity to come in regular contact
with art activities at school will successfully finish their term. Stimulating language skills through
kamishibai is not only an indirect way of promoting the joy of reading and the love for books, but also a

s hov
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necessary political input to work on equal opportunities. In this way, the little paper-drama will be
needed more than ever in oumapoatmoeedr worprdesumabl y

Keywords: Respect for Tradition, Artistic Technics and Themes, Creative Storytelling Combinations,
Variety of Locations and Partnerships, Visual Literacy

Ger har d (bdrdig 956, Graz, Austria) worked for 15 years in the Serapions Theatre in Vienna.
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Likovno formalni pristopi ter tehnike pri oblikovanju ilustracij za
kami gi baj

Pri kami gi baj ski predstavi i ma najpomembnejgo vlogo vVvizua
gl asba. llustracijpal pammodmpoet igii rotoreal istilnih do abstr
ekspresivnosti, od koloristilnih regitev do asketskih, t or
ilwuzij, od |rtne risbe do sliakeeggitafvi kena fSwtog @r sfpiojreo| & | ¥s
kami gi baju opraviti zZ govorjenim jezikom, i mamo pri i lustr
tvorijo tol ka, l'inija, barva ter kontr as tkovmesmemsnjivkeain i m i n t ¢
nal ela gradnje kompozicije. Ob primerih ilustraci] za kami
razmi gljali bomo o I|Iikovnih tehnikah in njihovem ulinkovan]
ma n j ulinkoviti
*%k%k

SilvaKarimj e po i zobrazbi profesorica |ikovne umetnosti z znans
se ukvarja z likovnopedagogki m del om na osnovni gol i, za dr
sezilustraci j o, slikarstvom in keramiko. Zadnja | eta se intenzi

vidnejgih uspehov.




Artistic Formal Aspects, Styles and Techniques in Designing
Kamishibai Illustrations

In kamishibai theatre, the visual part plays the most important role. It is completed by motion and
words, sometimes even music. If we only focus on illustration, a vast field of possibility opens up: from
realistic to abstract images, from caricature to expressivity, from colorist solutions to ascetic, shaded
drawings, from planar illustrations to strong illusions of space, from line drawings to painting,
engraving, photographyé Each artistic solution
kamishibai deals with language, so does the illustrated part deal with artistic language, where the
grammar is built through points, lines, colour, and the contrast between light and dark. Artistic
variables and basic principles of composition building also play an important role. Through examples
of kamishibai illustrations, we will analyse various artistic formal approaches, consider artistic
techniques and their effects, as well as methods that are less useful for kamishibai illustrations.

Keywords: Artistic Formal Aspects, Styles, Techniques, lllustration Design, Kamishibai

Silva Karim is a professor of visual art with a scientific MA. She is employed part-time as a visual arts
teacher at a primary school, and part-time as a self-employed cultural worker. She works as an
illustrator, painter, and potter. In the past years, she has begun to focus more on kamishibai theatre,
with several notable successes marking her work.
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A visual presentation is an important part of the kamishibai performance. We have noticed
that the authors often have an inappropriate mode of drawing illustrations. This makes the
performance, which can be brilliant, just pale and ineffective.

In recent years I've seen a lot of kamishibai performances. | noticed that the kamishibai
illustrators are very excited about using colored pencils. Of course, there is nothing wrong
with colored pencils if they are used in an effective way. Pencils are rich material,
which allow you to create soft shadows and transitions, as well as sharp, accurate lines.

Unfortunately, they are so often used on inappropriate paper surfaces. Furthermore, many
of them tend to paint very lightly with the pencils. The result of such kind of use are pale, light
colors that have no real effect.

In the kamishibai performance we act with different forms of expression. The first one is the
spoken word, the other is the language of movement and facial expression. Of course,

carr.i



sounds or music should be involved. As | have said before, visual language is also very
important. This is the language of the kamishibai illustrations.

In visual art theory, visual language has its own grammar. A work of art can be analyzed by
considering a variety of aspects of it individually. These aspects are often called
the elements of art. The main elements include a dot, a line, a color, a relationship between
light and dark and a texture. If we take a look around ourselves, everything that surrounds us
is shaped by these elements.

The other important thing is in the design approach itself. The options are endless. Let's take
for example the illustration of a fox.

Pictures:

The fox can be drawn simply with black ink, using dots, lines and the relationship between
light and dark.

We can draw it with black ink and water. This caricature is showing the features of the fox in
a exaggerated way.




We can paint it in a watercolor technique.
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Sometimes we are very much inspired by art. | painted this illustration on a trip to Kurdistan,
impressed by Persian art.




Or graphically, with geometric shapes.
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Also this cute fox is a collage painting, made of pieces of fabric and colored papers. It is

much stylized.

We can print it in any printmaking technique.




| shall paint it in the pop art style. If Keith Haring were alive, he would probably paint a fox
like this.

| also played with drip painting. Do you actually see the fox?

You could also draw shapes in the sand. Or by a finger in the cornflour, which is applied on a
dark background. And then you take a photo.




However, the possibilities of artistic expression are infinite. It is important to choose a way of
illustrating that is effective. Of course, we try to be ourselves and find out our personal
expression. We try to discover our own authenticity. Yes, being yourself is an individual
mission, also in the field of art. And then we do it the way which could be our best to tell

what we want to express in our presentation.




Umet nost kamigibaja kot izobrageval na

poul evanju tujih jezikov v osnovni gol
Kami gi baj j e umetnost, ki bi j oubkkanjudi nkowiltemj pov &Nj &lgic
tehnol ogij a prispeva k vel ji kognitivni ulinkovitosti, S
vkl julevanju v procese pou|l evanja in ulenja. Zel o uspegno
ul encev, saj ulenju doda motivacijsko razsegnost. Njegov p
povezanosti pri izobragevanju razli]lnih skupin ulencev (z
poglavitni mi nal oigmaori alioz oibr agemiadglj jaanj em. Gl avni pristop |j
zvi gati raven njihovih kognitivnih sposobnosti in razvij e
poulevanju tujih jezikov v osnovnsajgodeée ot rUkaiaj ulniij d girsak gt
konstruktivno razregevati spore in pomagat.i drugim v stisl
kami gi baj u. Zgodbo | ahko zasnujemo interaktivno,godim@ko da o
v zgodbi, pomagajo glavnemu junaku pri regevanju probl ema
konflikta. Drug zelo ulinkovit nalin uporabe kamishibaja p
rol no i zdel ani klaati @ridomj pt rpaci ustvariijo Il astno zgodbo zZa
i zobragevanjacg¢ in kamigibaj uporabijo kot orodje za pripov
i

novativen nalin uporabe k a mi groghamij kat sov SparkolpDoodke ideo &d.,ni h pr oc
lahko sami v petih korakih ustvarimo lasten animiran video z belo tablo (http://www.videoscribe.co). To je nova
vr st a k a nmnte@ktiemgristop k risanju slik in spremljanju govora.

*k%k

Mag. Dr. Jevgenija Karpenko j e vi gja predavateljica na Oddel ku za angl e

poulevanja anglegline kot tujega jezika (lzobragevalni in
univerza I|Ivana Franka, Gi t o mikro,s | Wkvrj &) iima )me t Prdeod aovga j ©op Ipoogqun ¢
kot tujega jezika (vkljulno z osnovnogolsko stopnj o). R a:
Sl ovagkem. Ukvarja se z metodol ogki mi vpraganji ikog,t rokovne
met odol ogijo poulevanja anglegline kot tujega jezika v Ev

bodol i h uliteljewodkagpdnko26/@eua.i kov it d. E



http://www.videoscribe.co/
v%20delu/karpenko26@i.ua

The Art of Kamishibai as an Educational Cognitive Technology in
FLT in Primary School in Ukraine

Kamishibai is an art which could be effectively connected with the teaching and learning processes. It
can allow starting education from the youngest students and successfully educating them by creating
of motivated learning dimension. The main aim is to develop thinking of the pupils, to increase the
level of their cognitive ability as well as develop their emotional culture. Using kamishibai in FLT in
primary school in Ukraine is aimed at children who are at different stages in their English-language
learning. The stories may come from around the world and include traditional stories and modern
retellings of fairy tales, animal stories, stories about everyday life, stories from other cultures and
fantasy stories. Much can be explored in the stories selected: new concepts, new language,
opportunities for crosscurricular links, and developing intercultural awareness and citizenship. It is up
to the teacher to choose the right story for the linguistic and conceptual level of the children. Each
child is a unique learner and the art of kamishibai can make learning experiences meaningful for each
child.

Keywords: Kamishibai, Teaching, Teaching Languages, Educational Cognitive Technology, Primary
School

Mgr. Yevgeniya Karpenko, PhD. - Senior teacher at Department of the English Language and
Primary ELT Methodology (Educational and Research Institute of Pedagogics, Zhytomyr Ilvan Franko
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1. Introduction

Stories have always been an effective cognitive tool for educators (Egan, 2005). Reading
picture books aloud to children is known
academic performance (van den Heuvel-Panhuizen et al., 2016). It helps to extend the

t

childrenésd6 imagination and involve the <chi

support their learning of vocabulary, conceptual development, comprehension, and content
knowledge (Panayota and Helen, 2011).
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This paper discussesapopul ar form of Japanese drama call ed
dramaédé (de | as Casas, 2 0 0 6)-tellings armperfermanteanitthat s a f o
emerged in Japan in the | ate 1920s6 (McGowan, 2
which characters act out a story represented on a series of pictures.

The Kamishibai t hat wi || be discussed here is
contrast t o 6Gaito (street) Kami shi bai . 06 Pedag
chil dr etred and publin libraries. Street Kamishibai is enacted by professional

performers for the audiences of children who gather to watch the performance. Street

Kami shibai requires a O6Butai (stage)d which is a
Kamishibai, teachers usually hold the cards in their hands, reads them aloud and thus
involves children in the world of t heKakd-koaiyG Yon

(Kamishibai publisher) in 1933, is considered to be the first person to use Kamishibai for
pedagogical purposes. She was a Christian and used Kamishibai to teach Bible stories, for
example, the Christmas story. Her activity is widely viewed as an example of pedagogic
Kamishibai (Bingushi and Taneichi, 2005). Street Kamishibai began to decline from 1953
forward (Shimokawa, 2002), but pedagogic Kamishibai, however, has remained a popular
pedagogic tool for many practitioners in early childhood institutions.

Kamishibai uses a sequence of picture cards that make up a story. Each card has a picture
on the front side and the text of the story on the back with a miniature replica of the front-
facing pictures. The performers are recommended to perform the cards rather than to read
them directly, so that looks like theatre. One of the important actions in the telling of a
Kamishibai story is the displacement of the paper cards (Horio, and Inaniwa, 1972). Through
displacement, audiences can watch the physical transformation of the character or the
environment and, therefore, of the psychological transformation of the atmosphere in the
story. This action is very effective at getting the audience to empathise with the story and the
characters. For example, when a performer reveals only part of the next card, the audience
begins to imagine what happens there, what the rest of the card will reveal. The text that
accompanies the pictures is composed of descriptive and conversational sections. The
audience has to be able to differentiate the <ch
order to understand the story. This is sometimes difficult for younger children. In
conversational sections, it is difficult for them to differentiate which character is speaking. In
other words, the audience has to actively imagine the scenes and the story in Kamishibai in a
different way than in a puppet show or a bodily drama play. These constraints might
strengthen cognitive function for children.

Another possible way of using kamishibai in FLT in primary school is "tezukuri" [McGowan
(2015), P. 16], hand-made kamishibai in which children create their own stories to "achieve
comprehensive life education” [Nesterova M. (2017), P. 16] using kamishibai as a storytelling
tool. Video scribing is an innovative way of kamishibai in the education processes. With
Sparkol - Doodle Video, etc. there is a possibility in a 5 steps to create your own whiteboard
video (http://www.videoscribe.co). This is a new type of kamishibai: an interactive approach
in drawing the pictures and following speech.
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2. Methods of the study

In our research, we use the following methods: theoretical - the analysis of philosophical,
pedagogical and psychological literature, which make it possible to clarify the nature of the
basic concepts of research, systematization and synthesis of theoretical and empirical data,
with which we can show the real state of the possibility of using kamishibai in foreign
language lessons in primary education in Ukraine.

3. Results of the study
The educational value of using the technique of storytelling has rarely been disputed.
However, there is some resistance among teachers to using stories, including picture stories,
in the primary English language teaching classroom. This is, as the observation shows, for a
variety of reasons:
- a lack of teacherodés confidence in their abildi
- afeeling that the language in storybooks is too difficult
- alack of understanding about the true value of using picture stories.
- alack of understanding of how to use picture stories and of time to prepare a plan of
work.

Some of the reasons mentioned above are connected with lack of information and practice in
using picture stories, including Kamishibai in foreign language lessons in primary education
in Ukraine. However, children enjoy listening to stories in foreign languages and are familiar
with narrative conventions. For example, as soon as they hear the sentence Once upon a
timeé they can make predictions about reesormt t he
kamishibai can provide an ideal introduction to the foreign language as they present
language in a repetitive and memorable context. Kamishibai can also provide the starting
point or act as a springboard for a wide variety of related language and learning activities.
Our study is aimed at finding out possible ways of using Kamishibai as an educational
cognitive technology in FLT in primary school in Ukraine. The analysis of the scientific and
methodological literature (Ellis G., Brewster J2402), Ishiguro, H. (2018)) revealed possible
reasons for using kamishibai as a picture story technique in FLT in primary school in Ukraine:
- Kamishibai stories chosen may be motivating, challenging and enjoyable and can
help develop positive attitudes towards the foreign language, culture and language
learning.
- Kamishibai stories may exercise the imagination. Children can become personally
involved in a story as they identify with the characters and try to interpret the narrative
and the pictures. This imaginative experience can help develop their own creative

power.
- Kamishibai stories may be a useful tool in linking fantasy and the imagination with the
childdés real worl d. They provide a way of e
experience as they may provoke a shared response of laughter, sadness, excitement
and anticipation which i s not onl vy enjoyabl

confidence and encourage social and emotional development more effectively.

- Many kamishibai stories contain natural repetition of some key vocabulary and
structures. This helps children to remember the details, so they can gradually learn to
anticipate what is about to happen next in the story. Repetition also encourages
pattern practice in a meaningful context. It also allows the teacher to introduce or
revise new vocabulary and sentence structures




r

in memorable and familiar contexts, which wi
enter their own speech.

- Kamishibai stories may help children become aware of the rhythm, intonation and
pronunciation of a foreign language.

- Kamishibai stories meet individual interests and diverse learning needs by allowing
children to respond at their own linguistic or cognitive level and make learning
meaningful for
each. child.

- Kamishibai stories reflect the culture of their authors, thereby providing ideal
opportunities for presenting cultural information and encouraging intercultural
understanding.

- Kami shi bai stories develop childrends | earni
meaning, predicting, guessing meaning and hypothesising. In particular, they can
develop the childds I|listening skill-qualtg nd con
pictures that support childrends understandi

- Kamishibai stories provide opportunities for linking English with other subject areas
across the curriculum.

- Learning a foreign language through stories can lay the foundations for secondary
school in terms of learning basic language functions and structures, vocabulary and
language-learning skills.

The above mentioned reasons reveal that Kamishibai as an educational cognitive technology
will help to increase a cognitive effectiveness, social cohesion in education, motivation and
involvement in teaching and learning processes (Ellis G., Brewster J. (2002), Ishiguro, H.
(2018)) . Let 6s provide an overview of di fferen
cognitive skills as wel/l as |l earning vocabul ary,

start with vocabulary. Kamishibai helps to present the vocabulary in a story in a vivid and
clear context and the illustrations help to convey meaning. Both the context and the
situations can make the vocabulary easy to remember. For example, pupils will probably
have no problem recalling the names of the animals and their associated colours or objects
in a room etc. Words are easier remembered in groups that have something in common.
Because of this, we can try to introduce new words in colour sets, for example (e.g, grouping
together objects that are green 7 a pea, a leaf, an apple, a caterpillar, a bird, etc.). Below are
some other examples of working with the vocabulary:

referring to illustrations: point to pictures and discuss;

guessing from context: encourage pupils to guess the meanings of words they do not
know; eliciting: ask pupils questions what they would expect someone to say or do in
a particular situation to elicit vocabulary;

sequencing: ask pupils to sequence the objects as they appear in the story;

labelling: pupils can label a picture or a diagram, e.g. the life stages of the main
characters;

classifying/sorting: ask pupils to sort words into different categories, for example,
sweet or salty food.

Letds |l ook at some exampl es:
1. Activity, aimed at semantization of the lexical units in the process of their classification
according to the criteria set.




Task: Kids, |l etdbs recoll ect the story about an
appropriate picture with a word and organize th
AFar mad rsio .

Procedure: The children select and order of the pictures of the animals.

Method of control: control by the teacher.

2. Activity, aimed at mastering the form and meaning of lexical units with the help of guessing

the right word.

Task: Watch the story and fill in a suitable gap in the fairytale.

Procedure: Children form pairs. Each pair has a text of fairy tales with gaps. Children fill in a
suitable gap in the fairytale.

The expected reaction: Children fill in a suitable gap in the fairytale.

Example:

Once upon a time, theShe waisv ead garietday, tiagmecdss é .
wanted to see theé. When the princess Thepafalle t her ¢
in é and were married.

Method of control: control by the teacher.

3. Activity, aimed at using lexical units in a communicative situation with the help of

sequencing the words.

Task: Dear children, l etds write a |letter to a
today. But first | etdbs seqguence the vocabulary f
Procedure: Children sequence the vocabulary from a story and write a letter.

The expected reaction:

Example:

Once upon a time, there was a girl named Cinderella. S h e l'ived with her
Method of control: control by the teacher.

Stories can introduce pupils to the grammatical structures of English in a natural and
authentic way and the rich context and visual support helps them understand the meanings
these structures convey. The natural repetition and cumulative content in some stories also
encourages pupils to join in when the story is being watched and heard, allowing certain
structures to be acquired without being formally or explicitly introduced. Pupils need,
however, to have some structures more formally and explicitly introduced and then practiced.
How this is done depends on the age of the children as well as their knowledge of grammar
in their mother tongue. Children tend initially to learn language by chunks when they listen
and repeat after the teacher in order to master the rhythm and pronunciation, but there is no
reason why we should not encourage them to look more closely at how a certain structure is
formed when they have to write it down. The teacher can outline in the story notes the
structures to be introduced or revised and practised. Many of these consist of questions,
instructions, statements, and simple descriptions that arise from the related language
activities. Here is an example of how the frequ
be presented in a lesson on food with help of a kamishibai story.




4. Activity, aimed at practicing the grammar structures in the process of classifying the
information from a story according to the criteria set.

Task Kids, |l etds recollect t he g,tchoose thabout

appropriate picture with a word and organize the sentences with them into 2 groups
ACinderellado, ACinderellabds sisterso.
Procedure: The children select and order of the pictures of the activities and write sentences
l i ke ACi ndekelnlga ,| AlCéendeos el |l abs sisters |
Method of control: control by the teacher.

Listening to stories is not a passive activity. As children listen, they are noticing the subtle

k e

di fferences in storytellero6s voilangyage iihaytaehi ng

hearing, building up their own pictures in their heads, trying to predict what comes next,
guessing the meanings of the new words and so on. So, a great deal of information-
processing takes place i n | eiateniwighruadérstanding @ .
ensure they are motivated and actively involved while listening. Pupils will be able to follow a
story more effectively and listen with understanding if we focus their attention on specific
points they must listen out for, or if we have provided them with important background
knowl edge of the topic and key | anguage
understanding further by providing different kinds of visual support or written framework,
such as pictures, charts or diagrams. Here are some ways to bear in mind when planning to
develop cognitive skills through listening. Listen for specific information. Children appreciate
that they cannot be expected to understand every word, especially after only hearing
something once or twice. We need to be clear how much detail we think learners can
process after just one chance to listen. We may decide we want them to listen out only for
specific words, for exampl e, 6Stand up if
learners just to get the gist of the storyline. In a second reading we might choose a smaller
part of the story and ask the children to focus more on specific details, such as following the
exact sequence of events or asking them to predict what will happen next.
- Listen and repeat if true. This can be used when a story has a lot of repetition and the
children can join in. We can ask pupils to repeat something only if it is true.
- Listen and discriminate. I'n this kind
pronunciation
features, such as listening for words that rhyme, or on selecting phrases that have the
same rhythmic pattern. Pupils may also be asked to listen out for words and stand up
when
they hear them or to do gap-filling where pupils listen and write the words. Pupils
could also listen out for specific words in a story and tick off those words when they
hear them.
- Listen and perform actions or follow instructions. This kind of activity is used
when the learners are asked to trace a route on a plan or map following directions
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- Listen and draw or colour. Picture dictation is often used to help pupils focus on key
nouns and on adjectives that describe colour, size, shape and so on. The picture can
have missing items that the learners add as they listen.

- Listen and label. This kind of activity is used with drawings, maps or diagrams where
the pupils are asked to listen to a description of an animal, person or place in order to
label the key parts.




- Listen and guess. This type of listening is often based on the description of something
whose identity the pupils have to guess.

- Listen and predict. This activity presupposes predicting the events in the story,
judging by the facts from it.

- Listen and match. This usually involves matching spoken words to pictures. It can
involve matching pictures or words i such as those in speech bubbles i to other
written texts.

- Listen and sequence. This activity is usually based on written phrases or pictures that
the children sequence while they listen to a story.

- Listen and classify. This activity is also usually based on pictures; the pupils listen
carefully to a series of descriptions and sort pictures into different sets.

- Listen and transfer information. This activity usually involves interaction in pairs or
groups. The children complete a questionnaire or carry out a survey where they ask
each other questions and listen carefully for the answers. The responses can be
recorded on a chart to consolidate understanding.

Here is an example of an activity.

Activity, aimed at forming skills of listening for gist and classification of lexical units according
to the criteria set.

Task : 7 Ki ds, |l etds I|isten to the story anadnd
organize the words into groups according to what food the main characters like to eat.
Procedure: The children select and order of the pictures of the animals.

Method of control: control by the teacher.

Speaking practice in primary school is often controlled and mainly initiated by the teacher. It
generally consists of simple questions and answers. The following activities can be used in
the process of watching a kamishibai story and progress from tightly controlled practice to
freer communication.

- Look and ask. As a preparation for freer activities such as questionnaires and surveys
or pair work, the teacher can use picture prompt cards. After introducing the question,
6How many trees are there?d and getti
teacher gives another picture card (five flowers) to a pupil and instructs them to ask

another pupil: 6Mar k, ask Mary! d Mark
flowers are there?d Mary replies. The
chidr en?d6 Thi s provides controlled prac

producing the correct form and pronunciation of words and phrases.

- Guessing games. These games usually involve children asking questions or
describing something
or someone. For example, pupils draw a picture of a character from the story, without
showing the class. Children can also describe the character in the class without

saying her name. 6Shebs got l ong hair.

Cinderell a?6, etc.

- Information gap. These activities are usually carried out in pairs or groups and often
involve children asking and answering questions. One partner from a pair has some
information that the other does not have. The aim is to find out what this information
is so as to complete a task.
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- Questionnaires and surveys. The aim here is to interview other classmates about, for
example, about their likes and dislikes, and to present the information on
a chart.

- Role play. Role play gives an opportunity for language that has been presented in a
story to be used in a different context. For example, pupils act out a shopping
dialogue inspired by the story.

Here is an example of an activity.
Activity, aimed at forming dialogical speaking skills on the basis of survey results.

Task : Recollect the plot of the story, try to remember or guess what are tastes in food of the
main characters. Imagine that you are characters of a story and have to go to a shop and want
to buy some food. Somebody will be a seller and somebody will be a buyer. Tell the seller what

you want to buy.

Procedure: Children recollect the tastes of the main characters in a story and make a shopping

list. The teacher chooses the buyer and the seller. Children compose a dialogue.
The expected reaction: Children play the dialogues.
Example:
- Good morning!
- Good morning!
- What do you want?
-1 want (bananas, tomatoes, cucumber s,
- How much is it?
- Two pounds.
- Here you are.
- Thank you.
- You are welcome.
- Goodbye!
- Goodbye!
Method of control: control by the teacher.

Young children might still be struggling to learn to read in English in primary school. It is a
good idea to encourage pupils to notice any examples of written English in the stories, such
as signs, notices or advertisements. This kind of reading awareness is a useful prelude to
encouraging pupils to think about different reading purposes, such as reading stories for
enjoyment and for information. Reading in English at an early stage in primary school may
remain at the letter and word level, so we may have flashcards with both words and pictures.
We might colour-code the flashcards in some way, for example, all adjectives in pink, all
nouns in green, all verbs in blue and so on. We can present new words before watching a
story and then pupils can work in pairs with flashcards to practice reading and to try and
collect as many words correctly read as they can or to collect as many matching pairs of
words as they can.

Gradually the pupils will become more confident in reading the written word without pictures.
Other activities, such as story friezes or labelling pictures with flashcards in alphabet, or
classifying words into word families help the pupils to recognize the key words of a story and
remember their meaning.

appl esé



The use of charts of different kinds helps in reading development and provides a framework
to support childrends speaking skills. When usin
classify things. Reading practice may also be derived from listening work, such as when
pupils listen for specific words and tick them off in a list. The following activities summarise
the types of reading activities that can be used with kamishibai stories.

- Reading with flashcards. Children sequence words or match these with pictures.
Reading to reconstruct texts. We may use vocabulary prompt cards to help pupils
make statements.

- Reading as a prompt for speaking. We may use pictures as prompts rehearses
sentence patterns.

- Reading and ticking a chart to ask questions or make sentences. This activity also
provides a guided context for rehearsing specific structural patterns.

- Reading words and rearranging them to make sentences. This is a useful way of
checking comprehension and the understanding of word order.

- Reading sentences and reconstructing a whole text of a story.

- Matching pictures to speech bubbles. As the pupils listen to the teacher reading a
story they read a selection of speech bubbles and choose the correct one.

- Sequencing. While the children listen to a piece of story or to a description they
arrange the sentences in the right order

- Verifying written statements. The pupils read statements in a quiz, or sentences
derived from pictures, or a graph written by other pupils, and check if they are true or
false.

- Reading lists of words or sentences to classify words or to write word or concept
webs.

- Reading problems from the story and matching them with their solutions.

Here is an example of an activity.

Activity, aimed at forming skills of reading at a sentence level and arranging the information

in the right order.

Task: Kids, |l etds |isten to the story, choose t
the right order.

Procedure: The children select and order of the sentences.

Method of control: control by the teacher.

When supporting psuipisimsodast tovknowv twhich gkillsstheichildren are
practising in a writing task. Younger pupils may learn to write, while older pupils who have
mastered the basic skills may move further and use writing to learn as writing activities are
they nearly always chosen to provide practice in spelling, handwriting, vocabulary and
grammar. There are ways that we can encourage our pupils to write things down to help
them remember vocabulary, to encourage them to plan ideas, to write down their ideas, to
communicate with one another, etc. Children also need practice in how to organise
descriptions, comparisons and instructions in writing, how to use specific structural patterns
to form sentences, or how to plan layout, as in a letter or poster. These are all parts of the
writing process that need to be practiced so that they become easier for pupils. As learners
develop, it becomes more important for teachers to create opportunities for them to have a
context and audience to write for. This is a very important part of writing to communicate.
Children can be encouraged to write sentences al
and other children have to decide if the sentences are true or false.




The teacher can encourage children to experiment with different text types, such as
descriptions, poems, crosswords, invitations, birthday cards, dialogues, letters, menus,
instructions or puzzles. Older pupils may even write simple re-tellings of a kamishibai story,
using different characters or a different ending, which can be given to other pupils to read. An
important part of this process is guided activities or a bank of suitable vocabulary. Another
important stage is collaboration among pupils during which they discuss ideas, plan the
writing.

Writing activities that we can use with kamishibai stories can be divided into those that are
guided and encourage some form of copying, and those that are a little freer and encourage
more creativity. Copying at word- or sentence-level can be more or less guided by pictures,
written models, substitution charts and so on. Guided copying is often used to practice
handwriting, spelling and new grammatical constructions from the story. The use of a
substitution chart, for example, can provide a simple sentence pattern, which the children
can adapt according to the information on the chart. Lists of words can be provided for
pupils to classify under different headings, which may allow them to use some of their own
ideas. Freer, more creative writing activities that encourage and support pupils in
composing sentences or texts should also be used to provide variety and encourage
creativity and learner independence. With this kind of freer activity pupils practice planning,
organizing ideas and understanding the conventions of different text types, such as layout.
Designing a poster or advertisement, for example, requires a learner to focus on the most
important pieces of information and present them in a way that is eye-catching. Guided
writing activities are a necessary foundation for more creative writing and, if carefully
sequenced, can provide opportunities for pupils to practice writing based on the content of a
story at word-, sentence or text-level.

Here is an example of an activity.

Activity, aimed at forming skills of writing a text and arranging the information in the right

order.

Task: Kids, |l etds |isten to the story, organize
an invitation for a Cinderellabs wedding from he
Procedure: The children order of the words and write an invitation.

Method of control: control by the teacher.

4. Conclusion

The experience of dramatization is a rich source for developing different learning skills. When
selecting activities, we should try to make these as varied as possible to allow all children to
participate according to their ability and stage in learning. We should provide plenty of
opportunities for children to work in pairs or groups. This encourages maximum participation
and individual practice in speaking. Kamishibai proved an effective way for the children to
reflect on and express thoughts and ideas about the story. It reveals a broad variety of
possibilities of using kamishibai as an educational cognitive technology in FLT, as children
can analyze and work with the content of the story in different ways for better understanding
and developing their English language skills. For example, analyzing the plot and the
characters, pointing out the main details, comparing the characters, predicting, guessing,
hypothesizing, int er pr eting the narrative and the pictur




cognitive skills but also form a positive attitudes towards the foreign language, culture and
language learning.
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ne odreka umetnigke svobode z jasnim ciljem (kamigibaj k
razumevanje zgodbe, saj je ta podprtna ss psrliipkoavne d o(vkalljl velvnoe g
interpretaciijo. llustracije pomagaj o, kadar je treba povz
odpira novo paleto mognost.i izraganj a. Pol eg tega, da si |
drug i mi , lahko izbira tudi med razlil nimi umetni gki mi tehni
izdel ek vedno pregema avtorjev (ali skupinski) znal aj, ki
lahko deluje tudi kot skupin s Kk i projekt za tiste, ki se nhe morejo umetnig
sl edildi zgodhbi in jo interpretirali, na primer s pomol jo ¢
mognost.i izraganja v kamidpighaj uprst adedja @oslighbuedimi dozbriont el ek
ponujata okvir za znalilnosti in izrazje vsakega posamezni l
gl asbeni nastop kami gibaja spodbujajonjosedleozi irnazllielkrteuall u
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spreminjajo in tudi vplivajo na njihovo obnaganje.
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Kamishibai and the Development of Expressive Competences in
Persons with Intellectual Disability

In working with persons with intellectual disability kamishibai encourages expression (selection of
stories), creativity (creative freedom) and social integration (appearance in front of a group). In the
process of production the individual has the opportunity to discover her or his strengths (planning,
identifying the essential scenes and presenting them, artistic creation, rhetorical skills, handling with
the pictures in the butai, performance).

By diverting the attention of the audience to pictures the narrator as a person is not exposed; the
performance thus becomes an important means of expression in the area of the persons capacities..
By participation in the show, the person strengthens her or his self-image, highlights his or her position
in the society and is introduced. He or she becomes the co-author of an interdisciplinary holistic work
of art, for which he or she has tried committedly and in the end also participated in presenting it to
others.

Kamishibai show facilitates understanding of information from the content of the story, as it is about
double information 7 the narration is supported with picture (an illustrated presentation of the

semantically essenti al scenes in the st orctesasnd

assist the user in rebuilding the content of the text.

Kamishibai can thus also be a successful group project, where room opens for those who are not able
to express themselves verbally or artistically and who would like to accompany the content of the story
in another way, e.g. with sound or movement. This creative freedom exactly and the broad area of the
ways of expression within kamishibai are especially welcome in working with intellectual disability , as
they open room to individual characteristics and expressive capacities of the individual.

Keywords: Kamishibai, The Process of Producing a Kamishibai, Persons with Intellectual Disability,
Artistic Expression, Performance
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Introduction
In May 2018 the Council of the European Union (Official Journal of the European Union)

adopted Recommendation on Key Competences for Lifelong Learning. The Eur opean OPi

of Soci al Rightsdé underlines as its first
inclusive education, training and life-long learning in order to maintain and acquire skills that
enable them to participate fully in society and manage successfully transitions in the labour
mar ket . o0 The reference framework of t he
among which stated as the eighth is Cultural awareness and expression. It includes
understanding of different ways of communicating ideas between the creator, the participant
and the audience in written, printed, and digital texts, theatre, film, dance, plays, arts and
design, music, customs and architecture and in hybrid forms.

Persons with intellectual disability often have difficulties communicating in the way of
normative people, while creativity in the area of art allows them to express their ideas,
recognise their feelings, strengthen self-consciousness and improve self-image and thus
enhance the quality of their lives. Diverse forms of expression can be offered to them, which
will be outlined below in the article. First we will describe their general characteristics.

Characteristics of persons with intellectual disability

Persons with intellectual disability are defined as persons with lower general and specific
levels of intelligence, with lower abilities in cognitive, speaking, motor, and social area, and
lack of skills. Their thinking is concrete and many never attain the level of the abstract way of
thinking. The speech is mainly poorly developed. In persons with intellectual disability
imagination is modest or nearly non-existent.

According to the level of intellectual disability distinction is made between mild, moderate,
severe, and very severe intellectual disability. We sum up the characteristics of individual
groups according to the Criteria for defining the type and level of deficits, obstacles, or
disorders of children with special needs (Kriteriji za opredelitev vrste in stopnje
primanjkljajev, ovir 0z. motenj otrok s posebnimi potrebami; several authors, ed. Vovk Ornik,
6-7)

- Mild intellectual disability

In persons with mild intellectual disability sensory-motor and mental coherent functioning and
ability for planning, organisation, decision-making, and performance of activity are reduced.
They use simpler language; their mental processes take place more at concrete than at
abstract level. With adaptations in the learning process they can attain the basic school

princ

recomm


mailto:aksinja.kermauner@gmail.com
mailto:jercacvetko@gmail.com
mailto:jure.engelsberger@gmail.com

knowledge that does, however, meet the minimal standard of knowledge. They can be
trained for less demanding occupational work and independent social life.

- Moderate intellectual disability

Persons with moderate intellectual disability can develop individual abilities such as the
basics of reading, writing, computing, while being able to attain more in the motor, artistic,
and musical areas. They need supportive or replacement communication, assistance in
integration into social environment, they understand simple instruction and take part in
simple conversation. They can be trained for non-demanding jobs, however requiring various
levels of assistance.

- Severe intellectual disability

Persons with severe intellectual disability understand simple instruction and respond to them
adequately, so they can be trained for the most elementary tasks. Although their speech
develops poorly, they are able to communicate their desires and needs with the assistance of
supporting replacement communication. They can orient themselves independently in the
narrow environment, needing guidance and protection in this, however. They also need
assistance in care for themselves. With the assistance of iteration the skills become
automatic. Most of these persons have motor and other developmental disorders, and they
are also highly susceptible to various diseases and illnesses.

- Very severe intellectual disability

Due to limited understanding persons with very severe intellectual disability only take into
account the most basic instruction. They can only be trained for participation in individual
activities, They seldom develop speech and communication. Perception of external stimuli is
extremely limited, so also the response is limited. They need permanent guidance,
assistance in basic tasks, protection, and care. In most cases they haved in addition to
motor disordersd also other severe disorders.

Expression of persons with intellectual disability

Intellectually persons with intellectual disability cannot compete with persons with normative
development. Accordingto Kr aj nl an (Dogivljajska pedagogi ka,
of these persons there are already many opportunities for experiential-pedagogic
development and formation in the artistic, musical, and cultural area.

Tatjana Knapp (Project Lahko branje 1 Easy reading) is convinced persons with intellectual

disability must be enabled expression of beliefs, values, thoughts, and emotions; they must

be empowered for the expression of ideas and feelings, various forms of art must be brought

closer to them, and opportunities created for their artistic expression, their creativity and

uniqueness and creative skills must be developed that are necessary for better employability

in the area of culture and simultaneously also applicable in other occupational areas. She

argues also that in the area of art differences and diversity among people are the most

accepted and valued. When people look at things from another perspective, a shift in thinking

can occur and the participants get aware what they can achieve (summed up after Knapp).

In 2016 we participated in a project organised by Slovene Book Agency t i tl ed VkI jul u
aktiviramo (We include and activate); the project was continued in 2018. With a group of
participants from the Centre for training, Wor |
various types of art.




Drama creation: under the artistic | eader shi p of the actor Pavl e

romance poem Turjadgka Rozamunda (Figure 1) wa
(Gol sko gl dadal)i gLiel,i 4Mi |l ogevi | extensively des
intellectual disability fomabasi ¢ school in Murska Sobota (I V.

who played three demanding dramatic performances with excellent response from the public.

L /A

Figure 1

Shadow theatre: with the assistance of the puppeteer Renata Kalemba and of academic
sculpto r Pri mog Seligkar shadow puppets wer e crea
Pregerends ballad Povodni mog served as the basi

Figure 2



Fine arts: under the guidance of illustrator Ciril Horjak and Jasmina Hlaj we drew and painted
medi eval initials and patterns from the time of
created drawings of scenes from the aforementioned romance (Figure 4).

Figure 3

Figure 4

Writing sonnets: The poetess Jana Kol ari | t a WwsgHxtremedy gr oup
interesting creations emerged, real sonnets with adequate structure, while the participants
drew the material mainly from everyday and love life.

Translation of more difficult words into easy-to-read variants: Pr e ger endés poem Tu
Rozamunda was translated into the form of a simple narration.

Kamishibai and persons with moderate and severe intellectual disabilitiy

In 2018 we started the art of kamishibai with a group of 10 individuals with moderate and
severe intellectual disability. The process of learning, production, and performance of
kamishibai opens new areas of thinking and functioning. The production of kamishibai is thus
a project that in each of its stages allows a different cognitive activity and takes account of
t he p e individuab expressive competences while simultaneously allowing creative
freedom within the concrete objective (kamishibai as a product and a performance).
Kamishibai performance allows easier understanding of information from the content of the
story, as the narration is supported with picture (an illustrated presentation of the scenes in



the story essential for the meaning) and with tF
are also of assistance in retelling the content of the text. The creation or the production of

oneds own kamishibai opens new room of expressi.
to random content that the individual would like to share with others, various artistic

techniques are at disposal (drawing, painting, collage, torn paper collage, photography, etc.).

The final product, which always carries the personal stamp of the author (or group), enables

primarily the artistic and verbal presentation of the product. Kamishibai can also be a group

work, in which room opens for those who are not able to express themselves in speech or

art, and who would like to follow the contents of the story or interpret it in a different way; e.g.

with sound or motion. This creative freedom and a wide range of ways of expressing within

kamishibai is especially welcome in working with persons with intellectual disability as it

opens up space to the singular characteristics and expressive abilities of individuals.

Methodology and participants in the research

In our article a singular, heuristic case study will be presented. The unit of research is a
group of 9 adult persons with moderate and severe intellectual disability. Four individuals
have major difficulties with movement, speech, and coordination. In the time period from
January to March 2018 the members of the group were introduced into the process of
manufacturing the kamishibai with the purpose they would produce their own stories,
illustrate them, and present them in public. The illustrators Jerca Cvetko and Jure
Engelsberger worked with them 10 hours and the mentor Aksinja Kermauner 9 hours.

The process of creating a kamishibai

To get to know the kamishibai as a form of art or the carrier of verbal-visual information, for
the selection of an adequate narrative content, for the process of artistic production of the
kamishibai and the presentation (performance) of the kamishibai (individually or in group) we
had three sessions or ten hours at our disposal.

At the first meeting the kamishibai was introduced to the users as a staging form. We learned
its functioning, technical characteristics, based on old photographs talked about its historic
context, and tackled the basic applicability of kamishibai in pedagogy and therapy.

After that we, Jerca Cvetko, and Jure Engelsberger, deliberately performed a programme
that was variegated in terms of genres in order to show the broad content capacity of
kami shibai, the stories being taken both from ¢
among them there are some that are accompanied by music:

Camp song: Teta (The aunt) (picture: Jure Engelsberger, music Jerca Cvetko and Jure
Engelsberger)

Autorial: About the three rabbits (narration, story: Jerca Cvetko, pictures, music: Jure
Engelsberger)

T. Pengov: Come on, think! (narration, pictures: Jure Engelsberger)

G. Kr iThe Maildke and the Shoemaker (narration: Jerca Cvetko, pictures, music: Jerca
Cvetko and Jure Engelsberger)

Traditional: De k| e | e pmusic detaCvetkio and Jure Engelsberger, pictures: Jure
Engelsberger)

R. M. Rilke: Der Panther (voice, pictures: Jure Engelsberger)

(Figures 5 and 6)




Figure 5

Figure 6

In between individual performances we got acquainted with the process of illustrating the
story, dividing the text into scenes (semantic subunits), and with the production process (via
all the stages 1 from text to performance). We looked at the drawings in their early stages,
thought about the next solutions. We observed the artistic characteristics of the kamishibai
drawing. We broke down the interpretation of the story at the picture T narration.

After the programme some already had ideas for their own stories. All the stories were
recorded in writing.

At the second meeting we retold the recorded stories. The users remembered the content of
their stories from the first meeting well. The interest of the rest of participants for the contents
of the recorded stories also represented the opportunity and the cue for the division of
individuals into groups.

From here on the work proceeded individually and in groups. Each individual story had to be
divided into scenes. In this we, Jerca Cvetko and Jure Engelsberger, helped each group (or
the individual) to look for adequate scenes that would semantically define the story.



At the selection and distribution of the artistic material (colours, felt pens, collage, tempera
pigment) the fine motor skills of individual participants also showed and who could be
assigned artistic production. While some were engaged in painting and drawing, under our
mentorship others selected the instruments with which they could accompany the content of
a story and practiced the mechanics of the kamishibai i the opening of the butai (the
kamishibai stage) and the pulling out of the first picture, the beginning and the end.

In this meeting it showed thus clearly who of them, according to the abilities and strengths,
would be the one in the group to be the narrator, who the one who can open the butai and
change the pictures, who would draw and who accompany the story on a musical instrument
(Figure 7).

Figure 7

At the end of the meeting we had almost finished the process of the artistic production of
most of the kamishibai T we only left the last few details to be finished in the final meeting.
On the basis of their story cues two usersd the ones with the most severe deficits in the
motor and speaking aread got their individual kamishibai that were drawn for them by Jure
Engelsberger, who also helped them present the kamishibai at the presentation.

At the third meeting we finished the pictures and rehearsed the performance. In some groups
it was necessary to adapt or change the roles, so all participants would feel competent for
the performance of the show.

The performance took place in the gym hall of the Centre for training, work,andc ar e L r na
Kor ogkem, where most of the clients of t he

participated in the performance in the way each of them was able to cope with. The
performance ran smoothly, in the case of technical or content complications during the show,
we quickly solved the situation and continued. We successfully concluded the planned
programme.

After the show, the performers received great applause, congratulations and praise, which
was a great recognition for each of them. After their performance they were more confident
and proud of themselves.

na
hor



At the end we also carried out a short joint evaluation, where we laughed at the
complications and emphasised the positive points and the solutions of each individual show,
sincerely congratulating each of the participants for their roles and effort.

Evaluation
In the study nine persons with a severe intellectual disability participated. In the course of our
gathering six kamishibai were created:

1. Lover ds Wi sh
Two lovers are blown away by tornado. They safely land on a beautiful field full of flowers
where they pick a bouquet.

The first kamishibai was the outcome of an independent performance of a female participant
who was able to carry out the whole process of the production and of the performance. She
invented the story, illustrated it, even wrote the title and the end. The mechanics did not
cause her too much trouble, her rhetoric abilities were very good, she spoke loudly and
clearly. In the performance another female participant joined her, who originally did not want
to take part in any of the stages in the process of producing the kamishibai, but later she
changed her mind and volunteered to add a sound accompaniment to the story. Together
they successfully carried out the performance, were very pleased with it and proudly
accepted congratulations. Even the participant, who initially did not want to be involved, was
now happy due to her fAgood accompani ment o

Figure 8

2. New Year 6s Decoration
Christmas tree decoration is blown away by the wind. The children pick up the decoration
and decorate the tree anew.

This was the only independently performed kamishibai. With the assistance of mentors the
female participant created the kamishibai across all the stages of the production process: the
design of the authorial story, artistic production and interpretation (speaking presentation).
The presentation was carried out in low voice, yet sovereignly, without technical difficulties.
She successfully described the events in each of the individual picture and reaped enormous
success with the audience. After the performance she was very satisfied (Figure 9).

(Figur



3. The Sinking of Costa Concordia
About the well known accident of cruising ship which was wrecked off the coast of Italy in
2012.

The kamishibai in the collage technique was documentary in nature. It was created on the
initiative of a participant who plotted the course of real events on the basis of documentary
material (photographs) in the correct sequence. He added only the illustrations of the first
and of the last picture (the title picture and the end). At the presentation, which in spite of
stage fright was both technically and narratively correctly carried out, the participant was
accompanied with music performed by a female fellow participant. Their joint performance
ended with a triumph of both (Figure 10).

Figure 10

4. Spring
In spring, when the snow is melting, a beautiful flower blooms from the ground.

This kamishibai was created with the assistance of the mentor, who in the artistic
performance guided the strokes of the participa
cooperation of the whole group. In spite of considerable motor clumsiness the participant

managed to pull the pictures out of the butai. The presentation took place in tandem with a

participant who partly helped with the speaking interpretation of the text i ment or 6 s



assistance also being necessary here. In spite of everything we concluded the performance
successfully and comprehensibly, receiving approval and congratulations from the audience
(Figure 11).

Figure 11

5. While Everybody is Sleeping
At night Sebastjandés wheelchair transforms into

Figure 12



6. Sagkads Story

Favourite specialteac her Sagk a, her everyday with her grou
(Figure 13).

Figure 13

The last two participants, who had the most severe deficit both in the motor and in the verbal
area, had the story drawn according to their cues (Jure Engelsberger provided assistance in
linking the story cues into a whole and the illustrations). At the performance they appeared
as the intermediaries of the emotional message of their stories, which means they
experienced the narration of their story, which Jure told for them. They were both proud to be
able to present their story.

All participants were involved in the show (Figure 14).

Figure 14

We have attained the set objectives:

They get to know the artistic way of displaying literary content.
They participate in the process of artistic creation.

They look for, collect and process information.

They gain new knowledge.




They are aware with an appropriate attitude to solving problems that they can overcome
obstacles, thus strengthening confidence in themselves and a positive attitude towards life.
They break down the text into meaningful semantic units.

They know how to summarise the meaning of each image.

They assume tasks and responsibilities in the group.

They develop expressive skills.

They develop social competences by participating in the creation of a new work.

They recognize their own potential for artistic engagement in society (Figure 15).

Figure 15

Discussion

Active participation, preparation for the performance, verbal and musical performance with
people with intellectual disability stimulate multisensory learning and motivate them with the
success experienced at the response of the audience. Kamishibai stimulates psychosocial
processes that contribute to the building of identity, development of social competences and
soci al empathy. I'n this way the individual 6s poc
levels, which also influences changes in behaviour. In our case, with the assistance of the
narrator at the presentation of the kamishibai also those were able to express themselves
who have difficulties in speech, and in the artistic creation also those who have severe
problems with coordination. Kamishibai functions not so much as the intellectual medium, but
mainly emotionally. Persons with intellectual disabilitiy do not have high cognitive abilities,
but quite certainly they do possess high emotional intelligence.

In the long run public appearances and the presentation of artistic achievements by people
from marginal groups also alter the prejudices about people with intellectual disabilitiy and
abut other vulnerable groups. Only when they are offered various opportunities for social
empowerment, it shows that they are entirely equivalent in the artistic field.
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Ko besede vzletijo iz kletke

Zasvojenec se obilajdnoriistinga tdrsadih,g&lie gpoijo z njim in g
mu ni hle vel ne zaupa, i ma samo ge dve mognosti: da se do!
odl ol i za tak alpinistilmni podvilwko tzkrgsane bn aazsajk ema ogm o .mk U
znova vstane. Zato zasvojenca, ki se je odlolil za vzpon,
za utapljanje v omami, koli ko mladosti, pril og maobdit i in zi
strahovito bolele, pa kljub temu vztraja v treznosti, se |
spet zalenja tam, kjer je bil pred | eti odrezan od gl avne ¢
skupine financi ra Evropski soci al ni skl ad, koordinira pa Javna ac¢
Leta 2017 sem vodila |iterarno dejavnost Vv skupnosti za za
imenovani Terapevtska skupnost Pelikan, ki deluje pod okrijem Slovenske Karitas. Kako bodo ljudje, ki se

zdravijo zaradi zasvojenosti s prepovedani mi drogami , splo
hotela z nji mi pogovarijati o njih, s e ekli sagredlop, da hj pidali@ , preden
Gelja po wulenju, spoznavanju in wustvarjanju je pri velini
zanemarili golanje in nazadnje wutonildi v popolniikoopustityv
zvedavosti, ki me je prijetno vznemirila. Vpregla sem vso
ampak na vigini njihovih pogledov. V. praksi sem (pol eg te
profesorica, velnjdake se&mge zi zus|tiotpei | a ¢ge pred vrati njihove
drugale kot dijakom, ki pridejo v pruvi letnik. Z druge st
znotraj, od vliog nazaj. S s | ildma ki jjeebihskupini dadéljenskot rmenorozaj em Pet r
ilustriranje (glavni mentor, pisatelj, izvede 80 ur dej avnc
nalrta wusposabljanja dogovoril a, da bova gdbakymjpbi jini t dej ayv
predstavili v veglini kami gi baja. Te zvrsti dos | ej nisem p
s skupino povabi g gost e, tako wustvarjalce kot strokovnj ak

pomagali spoznati in ustvariti: Jureta Engelsbergerja ter zakonca Sitar Cvetko. Z raznolikimi pristopi k ustvarjanju
zgodbe, nato z risbami (slikami) in potem spet z zgodbo, ki jo je slika nekoliko preoblikovala, smo pripravili kratke

kami gi baj ske i zjdelkreavikimaslei miudagi . Kajti skoraj vsi wudel e
bodo nastopili, ker ne znaj o, ne zmorej o, imajo tremo é N
vsak nastop je bil po svoje osupljiv, ker nobeden ni bilobr emenj en z znanj em, tehni kami,
ampak so privreldi iz njih kakor ptice, ki so jih spustili:@i [

nobena nima polomljenih kril. O procesu ustvarjanja bom pripovedovala v svojem simpozijskem prispevku.
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Nat aga Konc (L1lo97eOn)z ujtet idi pl omi ral a na Akademiij.i za gl edalig
oddel ku za dramsko igro in umetnigko besedo, kjer je leta
Ofel i j e. Leta 2010 je kon|lala tudi uni verzitetni magi str sk
l etoma 1994 in 1999 je bila kot igralka angagirana v dveh
posvela | eposlovauge®oehppt jRnjiizdrmilh del za otroke in ml;:

nominirana za nagrade izvirna slovenska slikanica, modra ptica, trikrat za nagrado desetnica in trikrat za nagrado
vel ernica. Njena proza za odrg&kekeMjaddkakr aetpredalrajragraa

Kdo je danes gl avni prejela priznanje zIlata hrugka za naj b
dal jave pa istega | eta nagrado svetlobni ca.del®mwdfesogicesv obodne
gl edaligkih predmetov na umetni gkem oddel ku Gi mnazije Nova

dramska dela in dramatizacije romanov, predpisanih za maturitetni esej na maturi. Skoraj vsako leto z maturanti
gostuje na festval u Transgeneracije v Cankarjevem domu v Ljubljan
dejavnost pri projektu Vkljulujemo in aktiviramo, ki ga fii
za knjigo Republ i ke ®hihosskupimah. | eta 2017 je saskupinoizasvojenceal in z igutratorjem
Petrom Gkerlom izvedla projekt pripovedovanja zgodb s kami




When Words Take Off from the Cage

An addict only pulls away from his drug of choice after his loved ones, who often live with him, force

him to do so. When everyone leaves him and nobody trusts him anymore, he only has two options: to

finally self-destruct or rise from hell. When he decides on such a climbing endeavour, he faces risks at

every handhold. He could quite easily slide back to the bottom. Each time he does, it is more difficult

to get up again. This is why | have nothing but deep respect for every addict who has faced such a

decision. The realization of how many years he had spent drowning in intoxication, how much youth,

opportunity, and knowledge has passed him by, must be horribly painful i and yet the former addict

persists in sobriety, conforms to the rules of his community, works menial jobs, and begins again

wherehehad been cut off years ago. For thr elategyaeands now,
activateo VkI| j ul uj e mo )imovenaekttfar vulnerablm @roups, financed by the European

Social Fund and coordinated by the Slovenian Book Agency (Javna agencija za knjigo RS). In 2017, |

led literary activities in a community for addicts with additional mental health problems called the

fiTherapeutic community Pelikand Tefapevtska skupnost Pelikan), which functions under the

Slovenian Karitas. Before we began, | asked myself how these people who are recovering from their

addiction to illegal drugs will even react to me bringing them books and wanting to talk about them.

And what would they say to my suggestion that they should write? Their will to learn, study, and create

mostly began to wane when they were fifteen or sixteen years old, when they started neglecting

school and finally drowned in a complete rejection of their growth. They welcomed me kindly, even

with a degree of curiosity that came as a pleasant surprise. | tried to be as relaxed as | could manage,

so | woul dndét come across as haughty but rather equa
(apart from being partly freelance), but I stepped
domain. | presented myself differently than | do with my first year students, from the other side. Not

from the outside, passing all my roles, but rather from the inside, preceding my roles. With the painter

and illustrator Peter Gk group as thve hmentowfarsllustiation itheermaid  t o o
mentor, the writer, performs 80 hours of activities, while the mentor for illustration does 10), we formed

the plan of the training to focus on story creation that would be presented through the art of

kamishibai. | did not know that genre before. But since the project allows the mentor to bring guests

(both artists and experts) into the groupébés activiti
kamishibai and also create it: Jure Engelsberger, Jelena Sitar-Cvetko, and Igor Cvetko. Through

various approaches to creating the stories, then drawings (paintings), and re-writing stories that were

somewhat changed by the images, we prepared short kamishibai products that were nothing short of
miraculous. Almo st al | of the project participants first =cl a
didnét have the skildl or the will to do so, that they
prepared a kamishibai story also performed i every performance was shocking because none of them

were burdened by knowledge, techniques, or other factors that would have veiled their show. The

stories flew out of them Iike birds from a cage aftel
that none of the bids had broken wings. | will speak about this process in my presentation at the

symposium. ord about the marvellous educational and cultural education potential of these picturecard

stories.




Keywords: Creativity (by making your own kamishibai), Learning (about a new art form and culture),
Exploring (the ideas and values of other cultures), Growing (intellectually and morally), Empathy (with
other peoples' customs and habits)

Nat aga Konc (hoonrinel®ugratuated from the Academy of Theatre, Radio, Film and

Television in Ljubljana, at the Department for Stage Acting and the Artistic Word, where she was

awarded the Faculty Pregeren Prize for her role of O
the Chair of the Artistic Word with prof essor Al eg Val il . Bet ween 1994 and
actor in two Slovenian professional theatres, but started focusing on literature in 1999. She has since

published sixteen fiction works for children and youth and four adult works. Her work has been

nominated for the Original Slovenian Picture Book (izvirna slovenska slikanica) and Blue Bird (modra

ptica) awards, and three times for the Desetnica and
two awards from Mladika in Trieste. In 2017, she received the Golden Pear award for the best original
childrends book (priznanje Zlata hrugka Kdojedareg bol j ge
glavni, as well as the Svetlobnica award for her novel B| i § i n a Aphraftojn heing an author, she

has been teaching theatre subjects at the artistic department of the Nova Gorica High School

(Gimnazija Nova Gorica) for eleven years. She helps her students perform her original theatre works

as well as theatre retellings of the novels that are the subject of Matura essays. Almost every year, her

students perform at the Transgenerations festival (festival Transgeneracije) in Cankarjev dom in
Ljubljana. For three years, s he h a sintdgrate and Activae®nt or f o
(Vkl jul uj emo )ipmojectafdr wulngrable aacial groups, which is financed by the European

Social Fund and coordinated by the Slovenian Book Agency (Javha agencija za knjigo RS). In 2017

she cooperated with the il laprejgctrofstorytellindteroughrkanthkimair | to c.
theatre with a group of addicts.
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Have you ever heard oaks grow, brother,
when they soar into the sky, stretch their gnarly branches
and fade away in the scorching sun?

Have you ever heard clouds weep, brother,
when they collide with the dawn high in the sky, top off with the red dusk



and seep into the ground as heavy droplets?
Have you ever heard leaves yearn, brother,
when old grey men fall from trees, rubbed with mud, die

and within the earth return to dust?

Have you ever hear d, brot her, oh brotheréeé

Klemen, the person who wrote this poem, is a member of the Therapeutic Community,
Pelikan Institute, in which drug addicts with dual diagnosis are treated. In addition to being
addicted, they have problems with their mental health and are thus included in the psychiatric
treatment for various conditions: mood disorders, sleep and eating disorders, schizophrenia
and other psychoses, bipolar and personality disorders, and the like. Most of these people
gave up on their education when teenagers, at fourteen, fifteen years of age, when they
began to abuse psychoactive substances. Today, they are between twenty and fifty years
old; the deviant behaviour dragged them to the bottom and forced them to decide between a
complete self-destruction and the withdrawal from drugs. However, almost no one enters the
community on a voluntary basis. The sickness is stronger than their will. Though, it is less
powerful than love. When past the limit of their abilities to cope, the ones who love them
managed to choose the right path and persuaded the addict to enter the community; there it
is mandatory to establish a permanent abstinence and set the goals that will be realised
during the lengthy process of altering the ingrained behaviour patterns with everyday routine
and work. The programme lasts for 20 months, with six months of reintegration and the
possibility of extension.
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I was a smiling and happy child.

A pigeon followed me on my way to school and when | played tennis.

Suddenly, | spent more on the street than at school. | was full of life and brimming with
curiosity.

My second home was a notorious discotheque. The pigeon warned me of the danger, but |
ignored it. | enjoyed taking club drugs and partied night after night. The desire for love awoke
in me, but there was too much anger nearby.

Many times, | was in an overdose-induced coma. The bottom. The pigeon has not left me.

Between 2016 and 2019, the Slovenian Book Agency is conducting a project titted il nc |l ude
and Ac twhihadseppaited by the European Social Fund.

The main purpose and goal of the project is to increase the possibility for a reintegration of
vulnerable groups into society. Through the programme, which is based on reading and
creativity, the participants acquire knowledge that will help them to reintegrate into society
and consequently actively participate in the labour market. The project includes four
vulnerable groups: persons with mental health disorders, persons with mental disabilities,
persons serving prison sentence scheduled for release, and persons participating in drug
rehabilitation programmes.



The recurrent theme of the programme are literary works written by acclaimed Slovenian
authors. Each year before the start of a new round of the project, even we as mentors, also
writers, poets, and illustrators, receive some initial training from professionals from different
fields who prepare us for work. The main mentors construct a detailed training plan and
manage activities throughout the year, complete eighty hours of pedagogical work in the
group, whilst the illustrators complement our plan with an artistic activity, carrying out ten
hours of mentorship, either arranged amongst individual units or in a compact form. Our
supervision must by no means interfere with the field of therapy; they must remain at the
level of reading, discovering art, and creation. During the programme, the participants meet
with other Slovenian authors and book specialists, who can be invited by the mentors as part
of their programme, in order for the participants to get informed about the discussed literary
works and themes from several different perspectives.

In 2017, | was assigned to the therapeutic community, Pelikan Institute, mentioned before, as
their mentor. | knew that the pelican is a symbol of offering and resurrection in the Christian
culture, however, | could not recall where | heard this and from where the story originates. |
found a legend written by Leonardo da Vinci. It describes how the father pelican left his
young alone for a brief time in order to find food for them. Meanwhile, a snake slithered into
the nest and slaughtered them all. When the father returned, despair overwhelmed him upon
seeing his dead offspring. With his beak he tore apart his chest. As he was dying, he saw
that his blood revived his hatchlings and restored their lives.




In his poem, Klemen expressed a wish that someone beside him could hear oaks grow,
clouds weep and leaves yearn. | visualise this as exposing every single sense and tuning it
to such sensitivity that | would be able to detect every murmur wanting to become a word.
While it is true that words are occasionally superfluous and that muffled noises suffice, they
do not remain as such for long, since "in the beginning was the Word, and the Word was with
God, and the Word was God". Because we are thought to symbolically descend from the
Word, we are ceaseless in our attempts of finding it, we aspire to hear it, pronounce or
inscribe it, even though this demands that we overcome the fear and confront memaories that
are not always pleasant. Addicts who are again learning how to perform the most basic tasks
(e.g. getting up, washing, exercising, preparing food, eating, doing the dishes, taking care of
the laundry, house and garden) initially considered my attempts to get them involved in
reading and creative activities bizarre, even intimidating. "I do not know, | cannot do it, blank
mind, | have nothing to say, | just cannot manage, | instantly fall asleep in the evening, | have
poor concentration, medications are destroying me, | do not remember anything..."
Nonetheless, no one ever resigned at any task. "If you write three words, this will be more
than nothing," | encouraged them. "If you read half a page of literature a day, that is more
than what an averagely educated person reads outside this community.” They always
completed the task, even if they entirely strayed from the instructions. | cherished each
written word. The sensation was similar to that of successfully capturing a child on frame,
unnoticed, and thus immortalising an unrepeatab
Pelikan, | have been chasing the unique instances of tranquillity and alertness.

Peter Gker | , hlyesteemed Slovéntareillusiratars, was assigned to the group as
the mentor for the illustration module. We had made plan, in which we focussed on the
literary and art efforts on kamishibai. That is why | tenaciously led the creation in the direction
of short narratives and lyrical glimpses, which could be illustrated.



I invited Jure Engelsberger who presented to us the tenets of kamishibai theatre and enacted
some of his performances. He showed to us that you can tell fairy tales, legends, fables,
poetry, realistic stories, or sing a folk song.

The group was captivated, however, encouraging them to envision their own kamishibai
proved to be strenuous. They got frightened, thinking they were incapable of doing this, they
did not know what to do, they could not perform, their stage fright was too severe, they felt
best when they were hidden somewhere. | pretended not to hear this and we managed to
prepare refined short texts by the start of summer, when the time for the artistic production
wi t h P erltcanme. | @ds not there with them. Working with Peter took them away from
what they had imagined earlier, which is undoubtedly a sign that they were relaxed. They
yielded to the images, to the new language of expressing their inner world.

Some created a story in pictures.
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Someone else drew a comic book on the topic of his own poem about facing death.

Outsi de, theredéds snow, white and col d.

Il nsi de, itds war m.

Pale light and a burning candle.

There is a spoon on the table, in it, a needle,

in the needle there is resin, in the resin there

We are three, the first one am |.

Therebds the needle in the spoon, thereds power |
My neck stiffens, eyelids close,

| cannot see us anymore.

Splash to the head, mouth to mouth.
| can see us again.

AWhere are you?0 fAiHere, whatodéds the matter ?0
| am the sole person remaining.
AThank God | am alive. 0

Once the artworks had been completed, some participants created new narratives, using the
images as the springboard for their verbal stories.




They described a return to life.

One of them wrote about a home that is no more. The mother drank some poison and died,
whil st the fatherds debauchery squandered what
mot her 6s deat h.

They spoke of the disease eating the body and spirit.

They were telling about coming closer and moving

—




I am looking through the window, through the dimmed window. Someone from the outside

can see only my reflection. | am waiting for you to come. My picture is still close to the one
outside.

say. fAFinally, my wi sh is

The one outside cannot see me anymore, since we move deeper into the room.

The window is increasingly more distanced for him. It is very dark. From the background, he
looks at my house.

f
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The window turns noticeable. It appears as considerably dark. It is like my soul when it
yearns for you. To the one outside, the house enlarges and take hold of the whole picture.
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The window is just barely visible, as our apartment is so small.
A small window, a big house, everything in complete remoteness.
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In the distance over a hill, there is an eye.

It makes sure that everything is in its place.

It is the eye of the totality, the source of all:

the visible, the invisible, and everything in between.

In most cases, loneliness appears in their narratives;

| am sitting in the waiting room. Enormous neon lights are shining directly in my eyes. My
gaze travels across the long white corridor with orange seats. It strikes me as a motorway
without cars.

An old man with grey eyebrows, blue eyes, and thick black hair steps closer.

iAre you alone?0 he asks.

inYes| am, o | answer

The man sits down on the chair as if unloading a sack of potatoes. He stares, as do |, down

the corridor.

In the autumn, we were visited by Jelena and Igor Cvetko who helped us complete the
kamishibai pieces. They taught us how to prepare a sequence of images, arrange the text
and paste it on sheets, how to perform, where to express more and where less, how to
establish a rhythm and pace. The patrticipants were thrilled when they succeeded. All of



them. Each of them now had their own kamishibai with which they performed on that day in
the safe environment of the community, in the presence of Jelena and lIgor. Their
commendation meant a great deal to them; it was just touching to watch them glow. Even
those who previously said that they would sit somewhere at the back, in the corner during the
final event changed their minds. They began to believe in the power of revitalisation through
storytelling.

Klemen joined the community later, when the art workshops were already concluded.

However, his poem about a boy who rides through the landscape with a bike simply craves

for pictures. Because | am not an art teacher, | did not dare lead him into an aesthetic

activity, but | suggested that we create a collage. | inquired which colours | should bring.
iAutumn colours, o he responded i mmediately. And
my mind, which we have implemented together later:

@7
4

A tiny lad is riding his red bike
past maypoles and bales and colourful grasses

ring ring.
Literary texts and drawings: Al e @ , Anj a, Davi d, Kl emen, Martina,
The illustration of the butterfly: Peter Gker.|

The photographs by Jana Jocif are the property of The Slovenian Book Agency.
The photograph of the final event: Arta Kroni, Gimnazija Nova Gorica

Transl ated by: Gan Korodgec (MA student, Faculty
Veronika Rot Gabrovec, PhD)



By the river flowing

not speaking its mind,

all grey meandering about when the wind cries out
ring ring.

Still there are no pains
no infernal flames
hey, my little boy of joy.

Don't look into the stream as yet, into the grim freedom
sing one last time in the sun:
ring, ring.









































































































































































































































































































